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Executive summary

Pre-sciool education iy the firal siep in the child s educational journay. Early childhood experis have the
apinion  that atending pre-schood propram, helps (o promoie children's social and  emoiional
development and prepare them for primary edueation (Justice & Valkelick, 2008). The fivsé five vears of
life wre highly significant, what children legrn and feel during this time, particnlorly aboul themselies
will be foundational to the rest of their life. At thiz stage a child develops good velavionship with people
arcund fim (Hightower, J9900) Sarly childhood 1y defined as the period from bivel to elohi vears old,
Thizs early period is considered (o be the most imporiand developmental phase throughour the lifespan,
Healthy early clild development ineludes the phvsical, social-emotional. and longuage-cognitive domaing
of development, each equally important —strongly influences well-being, throunghout life (Highiower,

1999)

Early ehild hood education is cuvinl to the fisture well-being of children, and estublishes the foundation
Jor the aeguisition of Imowledge and skills that will affect later fearning and behavior Suivant (2006:17),
In addition, according fo Mialarent (1976:33) Pre-schaol education is a crucial stage in the life span of
human beings needing care und proper influence, The writer afso explaing that this is not without reason.
Thiy &y fhe stage af which rapid phyvsical and mental development takes place. Childrer are said to be
achieved half adult stanwe and graatest development during this stage, In line with this, Bloom (1964 {4)
suggested that there iy alvo much development in the infellectual growth in the fivse fouwr or five years of
life as the next thirteen vears. One third of the ehild's school attainment potential hax been deterniined by

the fime vhethe enfers primarvy sehool

The emergence of the comprehensive National Early Child Care and Sducation Policy Framework
(NECCEPF) (Moe, 2000) which was endorsed and signed by the Ministry of Edvcation, Ministry of
Health and the then Ministry of Women, Children and Youth Affairs was considered phenomenal in the

history of preprimary edication in the cowity.

The goal of kindergarten education is to help children develop thelr emotional, cognitive, physical and
sociad domains, thus encouraging their ability and enthusiasm to continue to fearn in both informal and
Jormal environments and develop their social ond educational siglls. (COICF, Ministry of Education,

December 2013},

The purpose of this research is an Important bascling for schoo! readiness and quality of pre-primary
education, as well az an evidence base for futiwre planning and {mvestmients in pre-primary education in

city government of Addis Ababa.
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Methodolagy

To achieve the purpose mixed methods devign (gualitative and quaniitative ) was emploved as
far as the sample size are concerned 11 sub cities and 43 government and 43 private school
totally 86 schoels were involved in this research. Specifically, 3440 Upper kindergarien
children’s, 238 teachers, caregivers and 172 school principals, representatives’ and
kindergarten facilitators. Were included in the study the samples were tafen using two stage
stratified cluster sampling and simple randomly sampling techniques are used 100 % of upper ke
children’s direct assessment 92.24% of teachers caregiver guestioners and interview and
&9 53% of school principals, representatives ' and kg facilitators questioners ' and interview were
completed and reiwrned. Data were analyzed using descriptive and inferential siatistics.
Moreaver, quantitalive data collection is children's direct assessment of the given thematic area
and gualitative data from teachers, coregiver, principals, repreventatives’, kg facilitators was
collected using gquestioners, observafion and interview and alse uwsed document analvsis
methods, The data obtained through qualitative and guancitative methods were analyzed and

tricrgdated in line with revearch questions raised,

Major finding

The obfective of this study to assess Fre-primary learning outcomes or school readiness can be
measiived through the MELOO school readiness assessment, which measives pupil’s abilities in
the area of pre-literacy, pre-numeracy, motor skill development, socio-emotional development
and environment. Pupil performance on theve measures provides an indication of their pre-
primary learning outcomes ax they began primary school and their preparedness to be

suceessful,

The administration of MELQCQ in Addis Ababa provides use full information for the sfficials,
experts, curriculum developers and policy makers on the status of children’s school readiness
and they can make decisions on how the regiona! state best utilized for effective delivery of
guality of pre-primary education available. In addition, it is also usefid for monitoring the whole
system of pre- primary education by helping educational leaders and teachers to direct their
efforis towards more focused on learning and development of children's. Moreover, it makes all

stakeholders (teachers, parents, educational leaders and institutions) accountable ta their jobs
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and aware of the status of the children’s learning and development setiing a renlistic target of
educational achievement. Hence the duate analysiv and findings of the study led to draow the

Sollowing conclusions.

Cher all children’s have not mastered school readiness skill as outlined in the pre-primary

curriciriun.

Children's in Addis Ababa showed particularly fow performance on motor skill development
(7132 %%) cnd environment (77.3 %) competencies, though some promise is shown in the
relatively higher performance on pre-numeracv(83.46 %), pre-literacy(84.04 %5 and social

emotional well-being(®1. 13 %) respectively

Among five thematic wreas pre-numeracy (83.46%) was comparatively the highest of all

domains, however children s in motor skill development (71.32%) was the least of all.

Regarding sex girl's performance was significantly better than boy's performance in four
g g e

thematic areas. But in motor skill development boys and girls have no significant difference,

When we look at government pre-primary schools from the point of view of private schools, the
deta shows that there s no significant difference in the three thematic arveas of pre-numeracy,
pre-fiteracy and social emotional well-being in the two educational institutions. But in the two
thematic areay such ay motor skill development and environment the government schools are

better than the private school

Regarding the achievement of sub-cities across the domuins/thematic arcas children's from
kolfakeranyo in pre-literacy (88.67%) and social emotional well-being (86.66%) as well as
gulela in pre — numeracy (89.2%), Addisketma in motor skill development (78 79%) and
environment (32 42%) performed better. On the contrary, students from ledeta in pre-literacy
(78%4), Arada in motor sigll development (64.98%), ncfaseiklafio in Social emotional well-being
(74.53%) as well ay Mrkose in pre-numeracy (80.59%} and Environment (72.61%) had the lowest

performance relatively.
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Measuring early learning environment (MELL)

Teacher’s attitude, training and support

(24.1%) of teachers un trained and un skilled swch as grade 10 and 12 complete, first

degree in any filed such ay secretarial science, accounting , nurse, economics, marketing
managemeni, electric city, engineering , management , heritage study , computer science,
Journalism , literature, Amharic language, English language, civic and ethical edueation.

School principal fucilitwie shorl term traming in _school for teachery io improve

professions once and twice in a year, Training on feaching aids, lesson plan, how to
manage childe, clussroom management, how te use play, CPD, active learning,
assessment, syllabus ete,

Teachers supervise by cluster supervisors frequently, school principals, and inbuill

SUpErision.

77.7 % of Teachers participate CPD.

Teaching and fearning materials

In school provide teaching materials
O4.78%, 83.901 % and 8119 %% of teachers Syllubus, teacher guide, and
supplementary material for teachers available in schools respectively bur 3847 % of

feachers there iy no sufficient fext for students in government school,

Majority (43.6%5) of teacher stated that the pre-primary svilubus is partiolly and 40.03 %

of teachers are appropriate related to the age of the students.

98 3 1% of teachers stated that teachers prepare lesson plan.

Pedagogy

9958 % of pre-primary school teachers apply the teaching learning method through
ey,

Mast pre-primary teachers wse storpielling, group play, indiidual play, role play,
detnonstration, oral report, song/music, individual work, practice, drawing and paint,
cutting and pasting, crafi and tan grem.

Compared to other teaching methods, the information shows that there is a gap between
field trip, flash card and tangram among those respondents,

49224 % of teachers use written tests, observaiion of children s activities, oral questions,

and practical assessments to measure children s learning and development/progress.
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99 58 % of the teachers use teaching aid properly in the class room, but 60.16 % of

gavernment schools principals partial fulfill inputs and  financial to produce teaching

e,

90 34 % of pre-primary school teachers have the habit of making and using teaching aid
With west materials. Aimprovisations!

pre-primary teachers respect childven (100%),  empathy (99.6%) help  with
patienif97 9%) take carve off 100%), children give special love (99.2%), appreciate
(98.3%), accept with a smile(97.9%), spank children(22.7%), understand childven's

Jeeling 500 2%), have a special love for the profession/V4.1%) and encourage

childrenf99. 6%), but 41 2% of teachers, childven show angry and irritable.

Mmputs needed for learning and feaching in pre-primary schools, the information
indicates that there are tovs, play ball in differeni sizef81.9%), childven's books and
newspapers(77.3%), alphabet and language flash cards(99. 2%, animal shapes(86.1%),
number flash cards (98.7%) and velated materials, toys and learning corners(91.6%),

pictures ond project{68.9%) materials in the reguired ovder. In some wavs, fhe

information indicetes that videoscomputer (35 3%) plaveround (31 %) and musiceal

insirumenty {34%) are nod available al ke reguived fevel in schools,

Child parents' and community participation

-

Children s parents and guardion’s about children's learning and development as well as
the dally situation contact by different mechanisms such as communication bools, letters,

telephone, meeiing and different types of teclmology etc. but 63.12 % of the pavenis of the

children sometimes meet the school teachers about the children's learning and

development.
73.33 % of Pre- primary schools involve school comnumity and hold discussions about

the quality of pre-primary education. Ai least twice a year.

Infrastructure

3736 % of pre-primary sehool growundy are adeguale and comfortable for children 'y

general activities, compared fov private school 64.23 25 of governmeni pre-primary

schood prownds are nof suilable for ehildren.
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- G176 % of pre-primary schoo! class vooms are adequate and comfortable for children s
general activity. Compared for private school 31.21 % of the classvooms of governpent

schooly are not conducive for the seneral movement of children,

- 6849 % pre-primary schools have adequate and clean water supply for the number of
children, Compared to private schools, 3[.2{ % governmmen! schools do _not have

celegrate and clean water supply for the number of children,

- 5714 % pre-primayy schools hove clean, gender-seporated [oflefy commensurate with

the number of studenty. Compared to private schools, 66.7 % government schools do nof

fove elean, render- separated toflety commensurate with the number of studenis.

- ¥0.67 %o of pre-primary School compownds internally and their surrounding are not free
af thingy that affect chifdren's health and safery.

Recommendation
D fighe of this study, what gerions can be ralen 1o improve guality ard owtcomes for children 'v?
Below are recommendoaéiions hghlichiing wavs in which efforts can now be enhanced (o Improve pre-
primary guelity and pre-primary learning ontcomes o mprove ohildren s suocess early in school and
bevond?

- In school
Pre-primeary school teachers, principals, supervisors and educalional cxperty should design o
strategy that will help children lo improve their motor skill development and the observed gap in
interacting with their environmend,

- portfolio
Develop an information exchange svstem as city that will allow teaching ro understand the
child 's general learning and development status/progress of pre-primary schools, especially the
child s character, development level, and prepare the gap for future formal education.

- Teachers
To make the teachers who are not trained in the field and do not have the appropriate
educational preparation in the pre-primary education system fo acquire basic kmowledge and
skills through shovt term training, Lhey shouwld wovk with higher education in situations o mee!
the luck of trained teachers and educational preparation in the sector,
The 21 century can sei wp a training center fo become competent, it should also set up o

training center for teachers with onsite training.
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- Curriculum
The curriculim should be adapted to the city s situetion and the childven’'s level of age and there
should be prepared leachers and student s text for the children fo practice.
The proper implementption of the programs prepared by Addis Ababa education burean,
continuous monitoring, support and measures showld be taken.
Addis Ababa City Administration Education Bureau should solve the problems of resources,
fingnee and separation from regular education in the povernmen! pre-primeary schools, In
addition,  educational  institntions should  Be alfowed o fove independent  budgely and
administration system.

- Imfrastructure
Fre-primary school grounds, class roomy should be made comfortable, interesting and attractive
for the children to feel safe, in addition, they shouwld be provided with enough clean water
gecording to the mumber of children and gender sepavated loilets should be builk,
They need fo work with other stukeholders to ensure that the compuy is free from harmful issues

thet arm children.
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1. Background of the study
1.1. Introduction

Pre-school education is the first step in the child’s educational joumney. Early ehildhood experts have the
opinion that attending pre-school program, helps 1o promote children®s social and emotional development
and prepare them [or primary cducation (Justice&Vulkelick, 2008). The first five vears of life are highly
significant, whal children learmn and feel during this time, particularly abour themselves will be
foundational to the rest of their life, At this stage a child develops good relationship with people around
him {Hightower, 1999}, Tarly childhood is defined as the perod from birth o cight years old, This early
period 1s considered o be the most important developmental phase throughout the lifespan, Healthy sarly
child development includes the physical, social-emotional, and language-cognitive domains of
development, cach equally important —strongly influences well-being, throughout life (Ilightower, 1999)

Early child hood education is curial to the future well-being of children, and establishes the foundation for
the acquisition of knowledge and skills that will affect later learning and behavior Suivant (2006-17). In
addilion, according to Mialarent (1976:33) Pre-school education is a crucial stage in the life span of
human beings needing care and proper influence. The writer also explains that this is not without reason.
This is the stage al which rapid physical and mental development takes place, Children are =aid to be
achieved hall adolt stature and greatest development during this stage. [n line with this, Bloom (1964:14)
suggested that there is also much development in the intellectual growth in the first four or five years of
lite as the next thirreen years. One third of the child’s school altainment polential has been determined by
the time she/he enlers primary school.

Morcover, carly childhood age is a lime of remarkable translormation and exireme vuloerability
(Chowdhury & Choudbury, 2002). A child’s Life represents crucial period of growth and change.
Programs that support young children during the years before they go to primary school provide strong
foundations [or subsequent learning and development. Such programs also compensate for disadvantage,
disability and exclusion, offering a way out of poverty. That is the main intention of special needs
cducation. In relation with this, "World Declaration on Education for Al stessed that leaming begins at
birth, Systematic development of busic leaming wools and concepls therefore requires that due attention
should be piven w care voung children and their initial education, which can be delivered via
arrangements that involve parents, teachers, caregivers, institutions and the community at large, If propor
altention is not given to the early childhood care and education of children, our country’s erime rate and
school dropouts will go up, sell-cmployment will go down, vur work foree will negatively be affected and
extra millions of dollars will be spent o solve the problems which otherwise could have been easily
prevented by providing proper attention and Early Childhood Care and Education (ECCE) during these
vital years (Chowdhury & Choudhury, 2002).

The emergence of the comprehensive National Early Child Care and Education Policy Framework
(NECCEPF) (Moe, 2010) which was endorsed and signed by the Ministry of Education, Ministry of
Health and the then Ministry of Wornen, Children and Youth Affairs was considered phenomenal i the
history of preprimary education in the country.

There 15 strong evidence that provision of early childhood educhtion through structured pre-schoal
instituttons play a posilive role on the learning potential of the children. A comprehensive pre-school
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program, focusing on the cognilive as well as physical and health needs of the child, enhances its ability
to perform and increases the survival rate of the child in the primary school.

In Ethiopia, the demand for preschool programs is increasing, In 2000:2001, a total of 109 3358 children
were entolled in 964 Kindergartens. This is an increase of 9.6% in enrollment and 15.6% in the number of
Kindergartens from the previous vear. Still, e coverage of pre-primary cducation in the counlry remains
miniscule. Only 2% of the childeen between the ages of 4 and & were enrolled in the pre-schools in the
SAIME Year,

There are significant regional disparities in access to pre-primary aducation, with very high pre-primary
GERs in the capital repions of AddisAbaba (97.6%) and Harar (91.2%), and much lower enrolment in
BenishanpgulGumues (36 7% Ocomia (28490, Atar (12.9%) and Somali (7.9%regions,

The private sector, NGOs and the community usually invest in the development of pre-school programs
and facililics, The parenrs support the children through pavment of luition fees and provision of
cducational materials.

The Government plays the crucial role in policy development and standard setting. [U develops the
curtieulum, provides supervision, selg standards lor facilitics, and issues Heenses for the institulions, The
(rovernment also promotes the seetor through appropriate policies on imvestment in pre-primary programs
by the privare seclor, NGOYs, and the communities (MOF, ESTIT 113,

Diespite some promising opporlunities, the Early Childhood Edueation is still fettered by challenges and
problems that span from problems related to governance, curriculum, teachers’ qualification, location,
facilities and budget. Ethiopian Education Development Roadmap (2018-30) Ministwy of Lducation
Educational Strategy Center (ESC) July 2018 Addis Ababa.

Kindergarten (KG) cducation focuses on the all-round development of children encouraging their
curiosity Lo learn and helping them to make sense of the world around them in preparation for a full life
both in and out of school (life skills and educational) (Curriculum Frame work for Ethiopian Education
(E(r-Cirade 12) December 2010,

The goal of kindergarten education is to help children develop their emotional, cognitive, physical and
social domaing, thus encouraging their abilily and enthusissm to continue fo leamn in hoth informal and
formal environments and develop their social and educational skills, (CDICT, Ministry of Education,
December 20107

This study is an important bascline for school readiness and quality of pre-primary education, as well as
an evidence base for future planning and investments in pre-primary education in city povernment of
Addiz Ababa

1.2, Statement of the problem

Education has been an imporiant cenlter of sociely’s interest throughout history, Tt is viewed as an
important instrument for economic and social development. Educational provision in general and {ormal
sehouling in particular had been a topic of discussion for a long period of time Today education as a
fundamental human right for all children has been accepted by almost all nations. However, many
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countries are confronting a number of challenges in crating conducive atmosphers in addressing
cducational needs of their cilizens in the state’s public schools (World Bank, 1995).

Second Ethiopia EGRA Result { 2004) showed that a high number of Grade 2 and Grade 3 children were
not able 1w read a single word, which meant that the students were far below benchmark of reading
[lueney (i.e, 60 words per minute). In Sidama the percentage of non-readers was 69.2 percent, and in
Oromiya it was 41.2 percent. Only Harari (17.9 percent) and Addis Ababa (10.1 percent) had pereentages
of 0 scores less than 20 percent, with the fargest tegions (SNNP, Oromiya, Tigray, and Amhara) all
having Grade 2 zero scores above 25 percent. Oven in Grade 3, significant percentages of children
remained nonreaders. The percentage of nonrcaders included: Somali (214 percent), Amhbata (17.0
percent), Sidama {54.0 percent), and Oromiva (20.6 percent). In all eight regions, maore than 80 percent of
children were nol reading at expected fluency benchmarks in 2010 (RTL, 2010). The above resull from
second EGRA result shows how much contribution of the Pre-school education in Ethiopia is important,

The basis for this study is the performance of grade 2 and 3 Rarly Grade Reading Assessment (EGRA)
and Early Grade Mathematics Assessment (EGMA) report presented at the national and city level by
looking at the xero scores. General education quality &relevance regulatory ageney (GEQRRA)Grade 2
and 3 Larly Grade Reading Assessment Report, 2010Addis Ababa in grade 2 {1.2% spelling knowledge,
L.6% common wvocabulary teading. 2.2% creative vocabulary, 24% reading comprehension, 4.7%
understanding, 0.9% listening comprehension) in 3rd grade (0.3% spelling knowledge, 1.2% common
vocabulary reading, creativity Vocabulary Reading 1.5%, Reading 1.2%, undevstanding 2. 6%, Listening
comprehension 0.7%) Similarly, City Government of Addis Ababa Education And Traiming Cualicy
Occupational Competency  Assurance Auwthority  Farly Grade Mathematical - Assessment  (EGMA)
Findmgs Reporting the Zero Score2013 Addis Ababa(Number Identification 0.38%, CQuantily
diserimination 0.59%, Missing nurnber 3.97%, Addition level 1.94%, Subtraction level |.26%, Waord
prublem 3.3%) Tt is important o study the qualily of early childhood education.

Pre-school education system has suftered from a failure to deal with the proper development of children.
Hence, early Childhood Care and Education in Ethiopia has faced a number of problems, For Hamelmal
{2015}, early Childhood Care and Education is the most neglected areas in Lihiopia; and for Yigeaw and
Abdurrahman (2017}, refening o Jigjiga Cily Administration, preschool practices were found 1o be
below standard, Tn specifying the problem, Sisay (2016) stressed that the physical environment of the
kindergarten is less conducive to children’s development and the outdoor materials of the kindergarten
were not appropriale to their age. With regard to the qualification of teachers. Yigeaw and Abdurrabman
(2017} Tound out that 82.4 % of the preschool teachers had no carly childhood care and education

framing.

The pre-school teacher training, Kassahun (2008) ciling UNESC( (2005) stated that early childhood care
and education in Ethiopia lacked an answerable body. A distinctive curriculum, puidelines or quality
assurance systems were also part of the major problems in preschools’ teacher wraining scheme These
studies have tade special contribution for early childhood care and education in Addis Ababa.
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1.3. Basic Research Question
This study has atteinpted (o answers the following basic research questions:

1. What gre the average levels of pre-primary learming outcomes of pupils?

2. To what extent average levels of pre-primary learning outcomes among sub cities, gender
and school type?

3. What is the overall level of quality in pre-primary classrooms?

4. What elements of quality are associuled with pre-primary leaming outcomes?

1.4. General objective

The general objective of this study 13 an impartant baseline for school readiness and quality of pre-
primary ciducation, as well as an evidence base for future planning and investments in pre-primary
education m city government of Addis Ababa,

1.4.1. Specific Objective

This study has heen intended to attain the following specific research objectives:
. To assess the status of pre-primary learning outcomes of pupils in Addis Ababa.
24, Compare pupil’s performance of pre-primary leaming outcomes among sub cities, gender
and school type.

3. To identify factors that influenced on pre-primary learning oulcomes in Addis Ababa KG
schools,
1.5. Significance of the study

This study 15 an important for providing information on readiness and quality of pre-primary education,
child learming and development as well as an cvidonee hase for future planning and investments in pre-
primary cducation in city povermment of Addis Ababa. Yor educalion experis and inslitutions, policy
makers. curriculum developers, teachers and all concemed bodies regarding child lcaming and
development to take appropriate interventions measures on the basis of their authority and responsibility,
1.6. Limitation of the study

The limitation of this study is that children’s with physical disability have been excluded during
the process of sample selection due to difficulty to fulfill inputs to assess them. Therefore, the

result of this study might not work for them. And covide protocol also difficult to measure some
school.
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2. Review of related literature

2.1. Introduction

In 2017, the uniled republic of Tanzania was the first country in the world to launch a national measuring
early leaming quality and outcomes (MELQOD) study, and conducted separate studies for mainland
Tanzania and Zanzibar, this report -and the complementary report for mainland Tanzania -is the product
of thal process, and presents nationally represenlative data on pre-primary learning outcomes, and the
quality of pre-primary education in Tanzania.

2.1.1. The concepts of ECCE

Depending on the emphasis given to dilferent aspects of the coneepl, different azencies and countries
have given it different designations. A List of the most common terms used is provided as follows:

|, Eatly Childhood Care and Education (ECCE) by UMESCO,

2. Larly Childhood Education and Care (LCEC) by GECD.

3. Early Childhood Care [or Sucvival, Cirowth and Development (EC-SGT) hy TUNICEF,

4. Early Childhood Development (ECDH by the Warld Banle,

3. Eatly Childhood Care and Development (ECCD) by the Consultative Group on ECCD.

Today there is no clear international agreement on the nature and scope of ECCE as u discipline because
ol ils holistic approach. This makes international comparisons difficult. Trawing on this Lolistie
approach, UINESCO (2006:13) uses the lollowing definition:

Early childhood care and cducation supports children’s survival growth, developiment and learning —
including health, nutrition and hygiens, and cognitive, social, physical and emotional development — from
birth to-entry into primary school in formal, informal and non-formal settings.

BECCE policies and provision vary according o the agenda development of the child, and can be
organized informal, non-foonal and informal mrangements (e.z. The Ethiopian Education Sector
Development Program -ESDP IV). This paper however takes specific approach 1o the moeniwring of
ECCE related to the education aspect. It looks at the instiiutions, the programs and the policics that affect
children’s learnmy and well-being.

Ethiopia is one of the signatories to the Uniled Nations Convention on the Rights of the Child, signed in
December [391. In addition, the nced for children’s development has been duly recopnized in the
country”s educalion, heallh, and social welfare policies,

The Ethiopian health policy has also proclaimed the need w feilitae children’s and family health care in
order lo combat childhood diseases. Parallel o this, the Fthiopian Fducation and Training Palicy (1994)
highlights the need [or children’s overall development during the preschool vears, Likewise, the nation’™s
soctal welfare policy (1996) outlines the country’s commitment to [ullilling various social services
targeting the care and security of children,

The carliest years of a child®s life represent a crueial period of the biological. psycholagical, social, and
emaotional growth and change. The fiest vear of life represent a critical window of opportunity in the
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healthy development of young children; what children learn and feel during this time will be foundational
Lo the rest of their life (Bibi, 2013).

Piagel (1978) envisaged these psvchological stages as driven by a process of equilibration, He suggested
that children develop schemata to represent their understanding of the world, and that they toy (o
assimilate the world to these schemata until too much external contradiction forces a chanpe and re-
equilibration of their world view. The implication of secing child development as a series of propressive
psvchological transformations, from one stage 1o the next, from infancy to maturity, is that these stages
become crucial reference points for discussing optimal timing for transitions, e.g., from home to Pre-
school or from more informal 1o more formal curmiculum,

Vygolsky theory breaks from uaditional developmental psychology by focusing on the importance of
social mleraction, Tt emphasizes activity, rather than the individual, as the basic unil of analysis. This
more dynamic vision of child development offers a velational view on transitions. [n this view, children
are actively involved in the timing and quality of their ransition experiences. Vygotskian socio-cullural
payciiology has the advantage of recognizing all aspects of childhood as shaped by social, cultural, and
economic processes. This alse applics Lo children’s environmenlts, whether these are within the home, the
farm, or a praschool seting (Vygolsky, 1998)

In 2014, the global gross enrolment malio was 44%, considerably lower than in 2012 as a result of a large
downward adjustment to the estimate for India. Indecd, southern Asia s the region with the lowest
parlicipation rate at [8.5%, followed by sub-Saharan Africa (21.3%) and northern Alrica and western
Asia (29%). Much higher rates are observed in Latin America and the Caribbean (37%), eastern and
south-eastern Asia (76%) and Furope and northern America (83%) (UNESCO, 2016) batween 1999 and
2012, pre-primary emwelment in sub-Sahuran African countries rose by almost two and half times, bul the
average pross emroliment ratio (GER) was sull very low at only 20% in 2012, The ratio ranges from less
than 2% in mail to around 100% in Ghana, Mauritivs, and Seychelles. Many countnes, including Angola,
Cameroon, equatorial guinea, Ghana, Lesotho and south Aftica, have substantially increased enrolment
ratio, albeit some starting from excemely low haselinegs in | 999, (UNESCO, 2013).

Twenry six countries in Sub-Saharan African Countries had included FCCE in multi-sectorial and
sectorial policies and stralepic plans, such as Poverly Reduclion Strategy Papers (PRS&Ps), EFA goals,
turgels for education, and health sector-wide programs or national plans for education, health, nutrition,
und proleetion. Eleven countries have included ECCE in their Fast Track Initintive (FT1) Action Plans
(UINESCO, 2010,

Ethiopia (s one of the twenly six countries in Sub-Saharan African which has developed ECCE Policy
Framework in collaboration with UNICEF and other non-governmental organizations (NGOs). In
addition to the ECCE stralegic operation plan and guidelines, the new ECCE framework has also been
developed that consists of four pillars; 1) Parental cducation, 2) Health and Early Stimulation Program
(Parcnlal Lo 3+ years), 3) Preschools: community-based kindergariens (4 1o 6+ years) and 4) Comniunity-
based Mon-formal school readiness ((MOE, 2010)

The developed and established Strategic Operational Plan and Guideline for ECCL in the first year of
LSDP IV encouraged private mvestors, faith-based organizations, and Non-Governmental Organizations
(MGOs) into delivery of ECCE. The government of Fthiopia has prioritized ECCE in the last vears of
ESDP IV by eslablishing of a national steering committes, regional councils, and woreda technical
committee (ESDP WV, 2015), These elforts have paved the way Lo high imcrement of the CGross Enralment
Rate {(GER) for pre-primary in Elhiopia to reach 34% in 2013/14, of which around a quarter is in three-
year kindergarten and the remaining was one-vear O-Class and Child-to-Child instruction. This is above
the ESDP [V target for ECCE which was 20% (fromm a baseline of 6.9% at the starl of the plan (ESDP 'V,
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2015). The new ECCE Framewark offers a real opportunity to provide universal, low-cost, and qualicy
ECCE in Ethiopia in a long lerm. However, the Framework is implemented without sufficient extra

Resources, it is likely to place a significant additional burden on an already oversiretched primary
education system. {Oekin, et al., 2012)

The Study on the Feasibilily of ECCE alier commencement of ECCE policy that was conducted in
SMMNPR, Oromia, Tigray, Ambara, Addis Ababa and Benishangul Gumuec has revealed thal teachers
training {lack of accessible training institute, lack of teachers’ trainee and low incentive for ECCE
teachers), infrastructure {voung children housed in enviromment that do not meel their developmental
needs), awarcness at the system level (vary stakeholders appreciation of the importance of ECCE
investment , poor dissemination of emerging ECCE framework and action plan), Carepivers perception
(poar quality of BOCE lower beneficiary uplake, poor parlicipation paralyzes community and demand and
tower awareness of benefil of cnrolment), were indicated as major threat and challenges of ECCE supply
and demand in Ethiopia {Orkin et ul. 20132)

Al the pational level, 19% of pupils enrolled in prade 1, in 2006 E.C. (20013/14), have lefl school before
reaching grade 2 in 2007 E.C, (2014/15), Therefors, to decrease the deopout rate at primary schowl
(grades 1 10 8), the Ethiopian education system should focus on decreasing the number of grade | students
who dropout, as if grade | students are kapt in the systam the probability of the student dropping out in
future grades is less (Moe, 2004/15) resources, and it is likely to place a significant additional burden on
an already overstretched primary educalion sysiem. (Orkin, et al, 2012)

One of the main reason why such huge of number of prade 1 drop rate at national level { 19%) is
contribuled to lack of access of any form of early childhood education program before slarting in Ethiopia
(Moe, 201715). Despite of the rapid expansion pre-primary education in Ethiopia that is contributed w
mtroduction of the new ECCE policy framework and its implementation guideline, only 2,958 803 pre-
primary school children are enrolled out of the 7,522,942 School age children in Ethiopia, which makes
out of the pre-primary school age children, 4.564,13%9 (MOE, 20014/15). Similarly, Fthiopia Somali
Regional Education Bureau has also given due altention to the expansion of the ECCE cenlers that have
improved Gross Forollment Rate from 1.7 % in 2009/00 to 12 % in 2014/15 G.C. ( Somali REB EMIS,
2014/13).

Ilowever, Somali Reglonal State still has huge number of pre-primary schoal age children who are out of
school, As stated o 2014715 National Eduoeational Statistical abstract, out of the 490,945 children of
appropriate age { 4-6} aboul 60,920 children have only access Lo preprimary education all over the region
while 430,025 children of appropriate age { 4-6) are oul of the school in the reglon. Primary school in
both urban and rural areas in Somali Region. As stated by some rescarch studics which have been made
by different scholars, for instance Among Asfaw Eshere (2014) Recently there is considerable expansion
of ECCLE centers particularly ('classess attached with studied on the impact of attending pre-school
education on later academic achicvement of students v Dessie, AndualemTesfay (2014) explored the
contribution of communily based Early Childhood Care and Education Centers in creating access and
delivering quality education [or orphan and vulnerable children in Addis Ababa, Rahel Gashaw (2014
tocuscd on quality of Early Childhood Care and Education in Government ECCE centers in Bole and
Kirkos Sub-cites in Addis Ababa, Girma Lemma (2014} emphasized on quality of Larly Childhood Care
and Education in Addis Ababa from the caregiver child interaction, parental perceplion, and social
competence of children (Tnput-Process-Output Approach) angle. Yigzaw and Stvinivas (20135} Las
conducted a similar sludy focusing on Practice, benefits and challenges of Early Childhood Care and
Lducation in Government and Private center of Njiga City Administration. Most of the above mentioned
researches have not focused on the practice and challenges in relation with established policy frameworlk
and strategic operational puideline.
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22, HISTORY

Programs that support young children during the years before they go to primary school provide strong
foundations [or subsequent learning and development. Such programs also compensate for disadvanlage,
disability and exclusion, offering a way out of poverty, That is the main intention of special needs
education. In relation with this, "World Declaration on Education for All" stressed thar learning begins at
birth, Systematic development of basic learning 1ools and concepts therefore requires that due attention
should be given to care young cluldren and their initial education, which can be delivered via
arrangements that involve parends, leachers, caregivers, institutions and the communily al large. If proper
attention is not given to the earfy childhood care and education of children, our countey’s erime rate and
school dropouts will go up, self-emplovment will go down, our work force will negatively be aflected and
extra millions of dollars will be spent to solve the problems which otherwise could have been casily
prevented by providing proper atention and Early Childhood Care and Education (ECCE) during these
vital vears (Chowdhury & Choudhury, 20023 Considering these realities one may not have doubt on the
fact that early (LCCLE) is wvaluable m light of later schooling adjustment and a child's holistic
development, Besides, it is also the [irst stage of cducation where the Toundution for lifeslong learning and
all round development is laid and its contribution is w build a sustainable socicly. According to Boren
and Pickett {1954: 8), pre-school education seeks to cultivate proper habit of living to develop social
cooperation and individoal responsibility to stimulate initiative and resourcefulness and 1o develop the
ability to selve the daily prohlems of group life. In addition, Brudenell {2004 states that Early Childhood
education (ECL) 15 a roadmap that helps children of today to be prepared for the vastly complex and
rapidly changing world of tomorrow. Even though preschool education has different development stages
at different time in the globe May H., Kaur, B, Prochner, L. (2006) stated that Preschool education has
expanded by the Furopean colonization to the rest of the world by their teligious missionarics.

In Ethiepia, the pre-school educarion was established in [908E.C. in Dire-Dawa to provide necessary
caring services for the children of the French consultants who were assisting in the building of first
railroad in Ethiopia (Demeke cited in Demeke, 2007:181) Ilowever, since then there were poor efforts
exerted to facilitale the opportunity for providing the program for the pre-school age group and improve
the whele practices. As a resull, the coverage and the quality of the program still remained considerably
limited. But according to Education [nlernalional (2008), National Policy Frame Work for ECCE in
Elhiopia {2010}, education, including early childhood education (ECE}, 15 enshrined in the United Nations
Universal Declaration of Human Rights as well as the UN Convention on the Rights of the Child.
Similarly, Wood head, M. (2006)asserted that, the enhancement of the quality of voung children’s live is
a national and inlernational priority, expressed through research and policy initiatives, Early childhood is
the period of life when humans are most dependent on secure, responsive relationships with athers
{adults, siblings and peers), nol just o ensure their survival, but also their emotional securily, social
mtegralion and cognitive and cullural competencies (Mational Policy Frame Work for ECCE in Ethiopia,
2010 According to the Education Sector Development Program V (LEDP Vida the fnal year of ESDP
IV, 7 out of 36 colleges of teacher education (CTEs) began a multi-vear diploma specifically for pre-
primary feachers. Among there, one has skilled teocher edvwcators for ECCE

Frogrammed development and advocacy and during ESDP V' activities will seek to improve tedacher
educitors " knowledge, skills and experience for ECCE instruction across all OTEs. In addition, standards
Jor learning materialy in O-Classes and o specific cwrviculum are under development, along with the
prepavation of ¢ one-year cerfificate fraining cwriculum. These activities, along with pilois of
arcelerated child readiness programs, evaluations of Child-to-Child and assessments of O-Class
provision will provide valuable inpuis to improve the guality of pre-primavy education during ESDP V.
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Hence, i this study, the researchers make an effort o document the current practices and challenges of
ECCE in woldia town private owned KG schools. This is done by compartmentalizving the preschool
education in to cducational inputs, processes and outpuls,

Moreover, the very essence of conducting this study is to document practices of ECCE among the KGs so
as to minimize and fulfill the observed educational gaps (if any). As a result, pre-school children will get
appropriate educational services in an environmenl which is conducive for teaching learning processes.

2Z3WHY IS IT IMPORTANT TO MEASURE CHILD DEVELOPMENT?

In response to convincing evidence on the benclits of supporling young children's cognitive and
emotional development, investment in early childhood programming is increasing. Parents, policy
makers, and [unders are increasingly interested in measuring and tracking children’s development w
undesstand whether programs are having intended impacts and il children are developing adequately,
Achicving reliable and regular measures of young children’s development, as well as measures of the
quality of their early leaming cnvironment and experience, is essential to address the problem of poor
learning owlcomes in countries around the world.

24 HOW DO YOU MEASURE YOUNG CHILDREN'S DEVELOPMENT?

There are several domains of young children’s development that are considered imporiant Lo measure,
These can be conceptualized in different ways, bul generally include the following sreas: cognitive,
language, motor, socio-emotional, and executive funclion/self-regulation. 2 these domains contribule 1o
children’s long-tenm well-being and are overlapping and mutually influencing. For example, sell-
regulation is thought 1o be relevant across all domains because it is central to what children learn und
experience; likewise, language skills influence cognitive and socio emotional development in addition 1o
the ability 1o communicate.

Key domains to be considered when measuring yvoung children’s development include these?;

1. Cognitive: This includes pre-literacy, problem solving, measurement and comparison, analytical
thinking, memory, and early mathematical and number sense,

2. Language: This includes a child's knowledge and use of words, both in print and in oral fonn.

3. Motor development: This includes fine and gross motor skills and measures a child's capacity 1o
contrel his or ber body movements to perfonm evervday laslks, such as walking, rumming, or
Jumping, as well as drawing, writing, holding utensils and picking up ohjects.

4. Bocio-emotional: This includes a child’s awareness of his other own feelings and those of others.
It also measures children’s social intersctions and how children manage their behaviors,

5. Executive function/sell-regulation: This ineludes selfecontrol (inhibition and delaying

gratification), persistence, and the ability to initiate action and sustain allention.
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3. Research Methodology
3.1, Design of the study

This has been conducted to provide tull information about upper KG childes’ measuring carly
learning and quality outcomes in 2022 school year. Both qualitative and quantitative approaches
are used. In the quantitative approach, a child-direct assessment are used to determine the pre-
primary learning outcomes among children entering standard and comparing students’ scores
across sub cities, school type and gender. Particularly, frequeney, percenlage, means |-test and
ong-wiy analysis of variance (ANOVA) school type have been employed.

3.2, Source of data
The tarpet pepulation of the study was upper KG class children's who are leaming of Addis
Ababa in the year 2014 (2022 GG.C) acadeinic year,

The researchers are used the MELQO smdy employed a suite of instruments via two modules,
MODEL and MELE, to measure pre-primary learning outcomes and quality:

1. The Measure of Development and Early leaming (MODEL) measures pre-primary
learning outcomes {also known as school readiness) through three tools: a child-direct
assessmoent, teacher interview, and parent/caregiver intersview, and

2. The Measure of Early Learning Environments (MELE) measures the qualily of the pre-
primary classroom through three tools: a classroom observalion, teacher interview, and a
head teacher interview,

3.3. Data collection Instruments

The MELQO instruments were adapt for the Bthiopian curticuium and standards through several
rounds of testing and piloting starts in 2014, [inal pilot was conducted in both six private and
government schools 240 child’s and 30 pre-primary school teachers are involved and final set
INstruments,

To collect the research data, 172 UUKG teachers selected from 80 pre-primary schools were
trained in two rounds of data collection tools. In addition, 43 supervision and 4 educational
assessment experls were given one round of data collection tools and data collection training.
Information has been carefully collected.

34. Sampling technique

In city government of Addis Ababa there were 1010 government and private pre-schools. Thus,
the target population of the study was upper KG students” who are learning in government &
privale schools of Addis Ababa in the year 2014 (2022 G.C) academic year. To select the
students involve in the study, two-stage stratified sampling procedure has been emploved. Tn first
stage, mumbers of school randomly have been taken considering each sub city. At the second
stage, 40 children have been taken from each sampled school, On this basis, 3440 students have
been selected and sit dircel asscssment for the development and leaming of children’s in five
thematic areas, In addition to direct assessment, students’ field questionnaires in relalion to their
personal characteristics, home, backeground and school related conditions.
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Teachers, caregiver and dircctors of the sample schools flled questionnaires related to factors
affecting students’ academic achievement.

Table 1 Sample Distribution of the participation in the study

! ] school Tatal No Kin _
Mo Sub city | . of T Teachers Directors
Gov Priv school
1 | Addisketena | 4 7 280 19 17
2 | AkakiKaliti 4 4 2 320 14 | 10
3 | Arada 3 4 7 280 26 13
4 | Bole 4 4 g 320 22 16
5 | Gulele &4 3 7 280 18 14
& | Kirlos 3 4 7 280 18 1z
7| KolfeKeranyo 4 | s 5 | 360 26 18 |
8 | Lideta 4 3 | 7 | 280 22 14
8 | Nifas Silk Lalo 5 4 g 360 27 17
10 | Yeka 4 | 4 g 320 22 i3
11 | Lemikura 4 5 9 36l 24 15
Total 43 43 Bh 3440 23_8 154
86 3440 258 172
 100% | 100% | 92.24% | B9.53%
3.5, Collection and organization of data

Training was given to the data collections before collecting the data and close supervision and
support W conduct during the collection of data and direct assessment. Observation and interview
was managed by learning assessment other educational experts.MS access is going to be used tw
capture the tests and questionnaires, MS Excel 2007 and SPSS v-25 were be used for cleaning
and analyzing the quantitative data. Data obtained from interview and obscrvation was
calegorized and refined in relation to the research questions.

3.6. Data Analysis

Hoth raw and scaled scores are going to be used to interpret score and learning and development
differences between pender and among sub city, Descriptive summary statistics have general
idea of central tendencies. Tests of statistical significances such as t-test analysis of variances,
variarice homogencous sub groupings, and statistical tests of significance were applied o delect
relationships and differences. Statistical analyses were computed using SPSS v-23.
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4. Major Finding
Pre-primary leamning outcomes or school readiness can be measured through the MELQO school

readiness assessment, which measures pupil’s abilities in the area of pre-literacy, pre-numeracy,
motor skill development, socio-emotional development and environment. Pupil performance on
these measures provides an indication of their pre-primary learning outcomes as they began
primary school and their preparedness to be successtul.
Certain demographic characteristics, such as pupil age, gender, sub- ¢ity and schoaol type are
known to be strong prediclors of children’s emergent skills and later school success.
In Ethiopia pre — primary curriculum has five thematic areas which align well with the domains
assessed in the MODEL child-direct assessment. Those learning areas are

e Pre—Lileracy

= Pre— Numeracy

»  Motor skill development

®  Socio —emoltional development

¢ Environment
This section presents the MODEL child-direct assessment scores according to each learning area
and additional Model assessed skill, Each sub-section is devoted to curriculum learning area and
MODEL domain and presents the mean percenlage scores, age, gender, and sub-city and school
type.

4.1. Performance of pupils on pre-primary learning outcomes

Table 2 Performance of pupils on pre-primary learning outcomes

Domain,/Thematic Area M Wean perl:ET'lt (%] Remarlk
1 Pre—Literacy Eai 3441 84,64
1.1 E_xpressiv{: 3441_ 9226 |
1.2 | Fidel knowledpe 3441 ' 88.75
1.3 | Receptive knowledge 3441 72.39
2 Pre — Numeracy 3441 85.45 o
2.1 | Mathematical operation 3441 BG6.58
2.2 | Mathematical measurement 3441 91.64 |
2.3 | Mathematical spatial 3441 78.14
3 | Matar skills development 3441 7132
3.1 | Fine motor skill development 3441 78.95
3.2 | Gross motor skill development 3441 63.69
4. | Socio - emational development 3441 81.13 a
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4.1 | Social understanding 3441 79.9
4.2 | Social competence 3441 7842
4.3 | Social self-regulation 3441 73.24 ]
A4 | Social well being 3441 - 92.98
5 | Environment vl 3441 T3

In Table 2 overall pupil performance on the MODEL school readiness assessment is presented
by domain, wilh subtask scores

In this assessment pupils scored better on pre-numeracy (85,46 %) and motor skill development
(71.32%) is leas! than other domains. Pupils score 85,46 % on the pre- numeracy domain and
closer look at the subtasks within it shows pupils excelling in mathematical measurament,
mathematical operalion and stuggling in mathematical spatial. In the Pre- Literacy domain
(§4.04%), pupils excelled in Expressive. Fidel knowledge but strugeling in receptive knowledge.
Receptive knowledge particularly low scores, which is coneerning because these are
[oundational skills of future literacy, Pupils scored (81.13%) in socio-emotional development,
pupil’s excelled in social well-being but struggling social self -regulation, social competence and
social understanding. Particularly social sell -regulation low scores. Pupils scared (77.3 %) in
enviromment and (71.32%) in motor skill development lest score compared with other task in
Addis look at the sub task excelling fine motor skill development but struggling on gross motor
skill development.

Table 3 Performance of pupils on pre-primary learning outcomes

N | Median Std. Error | Std.Dev | Skewness
Domain [Thematic Area Mean
1 | Pre— Literacy - 2441 85.71 84.64 0.32 19.03 -1.216
2 | Pre — Numeracy 3441 88.88 B5.46 | 0.298 17.49 -1.672
2 | Motor skills development 3441 EQ 71.32 0.61 3567 -0.844
4 | Socio — emational development | 3441 8462 21.13 0.36 21.53 -1.336
5 | Environment 3441 7177 77.3 0.38 22.62 | -1.04

From the table 3 above The mean score of pre-literacy were 84.64%,pre-numercy were
£5.46%, socio-emotional development were &81.13%,environment were 77.3% and motor skill
development was 71.32%. The highest performing domain is pre-numeracy and the Jeast

perfomming domain is motor skill development.
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4.2, Domain summary scores by Age
Table 4 Domain summary scores by Age
Age Frequsncy Percent Valid Parcoat | Cumulatve Percsni
st 5 74 2.2 2.2 2.2
# 2700 78.5 78.5 805
7 653 16,0 19.0 B3E
fe 14 ] 4 1000
Total 3441 100.0 100.0 B
= w= b} |

From the above data age was used in the analysis and categories were determined by the targeted

age outlined in policy [or entry into i.e. under age = 5 years or younger (2.2%), targeted age = 6

(78.5%), overage=7 or older (19%).

Group Statistics

Age il ! Liean Sl Dziation Sld. Error Mean
Averans 5 74 TI7 18.72 217
|~ & 2700 80,63 17.24 .33
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Levene's Toast

for cquality of

Varances IHesl o =uualily of Mears —
aa%: Corlidenos Intsrval
Sig. (2- iean Std. Error il the Diftzrznca
F S, i df diled) | Differgnce Difference Lowwer Lpapar
Equal 2473 441 | 4381 | 2772 00 -8.920 2.038 -12.91 -4.928
Vanancos
AVBIEDS | aszumaod
Ecua -4.051 | T&.430 000 -B.920 2.202 -13.30 -4.535
Erignaoes not
Fssumiad |

e P <0.05 A significant difference between under age and targeted age
Group Statistics

Age M Pzar Shi Deragtion St Error Maan
Avarage a 2700 A0.6a 1724 33
[ 7 B53 A1.42 16.39 B4
__Independent Samples Test
Lavare's Tesl
foor Equaliby of
Wanances wieat for Cquality of Means
88% Canfidence
Interwal of the
‘Mean Sid. Frror Diffarance
F Slg |t or Siep, (2-lalled) Diffarsnce | Difizrsrce | Lowear Uzpar
Avarana | Egoal 3.757 | .053 | -.983 3351 326 - 732 T44 -3.19 T2
Wl ANDsSs |
Assumand
Eaqual -1.014 [ 1029.41 311 - 732 722 -2.14 JGR
varianaes
nat assumed ”
e T = 0.05 there is no significant dilfereoee between targeted age and over age,
BY shameil awal 2015E.C
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Under age and targeted ags

No Thematic area/Domain | Age N Mean t ~of Sig(2-taild)
. 5 74 77.16 _

1 | Pre-Literacy -3.538 2772 0.000

i & 2700 84.75
4 20.

2 | Pre = Mumeracy : b -2.16 2772 0.021
G 2700 85.41
; 5 74 61.35

3 | Mator skills developrment — - -—F -2.267 2772 0.023
= 2700 70.53
; . 5 74 72.29

4 | socio —emaotional development -3.158 2772 0.002
B & 2700 B0.7
; 5 74 62.31

5 | Environment -5.637 2772 0.Co0

) B 2700 7746 | |

* o= 0.05, significant difference between tarreted age and under age
Targeted age and over age

Mo Thematic area/Domain AgE N hean t Of | Sig(2-taild)
6 2700 B4.75
1 | Pre- Lite s e -0.767 3284 0.44
o 7 586 85.38 ;
2 | Pre— Numeracy 5 L Badl -1.403 3284 0161
7 586 | 86.51
7] 2700 70.93
Mot i -1.67 a4 %
3 otor skills development = TRE 365 1.678 328 0.004
G 2700 80.7
4 | Spcio— i -8 284 x
pcio — emotional developrnent 7 | 586 8115 0.442 3284 | 0.65B
B 2700 7746
5 | Enwi -1.183 3284 :
nuironment 7 | s8e 78.66 | e
* o=().03, there is no significant difference between targeted age and over age
Ma Domain /Thematic Arca o Under Age Target Age __D'u'er Ape
1 Pre — Literacy 77.16 (74) 84.75 (2700) | 85.38(653)
2 Pre - i_'*.l_ymerat_'!-' 20.93 (74) 85.41 (2700) 86.51 [653)
3 Meotor skills development 61.35 (74) 70,52 (2700) 73.65 (653)
4 50cio —emotional development 72.29 (74) 807 (2700) 81.20 [653)
5 Environment B2.31 {_?:-1-] FPAG (2700) i 78.36 (653)
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4.3. Domain summary scores by gender
Table 5 Domain summary scores by gender
| Domain /Thematic Area Male Female Total
1 Pre - Literacy 8277 BB.57 84.64
2 | Pre - Numeracy 8474 86.10 E5.486
3 | Motor skills development 70.34 72.33 71.32
| 4 | Socio— emotional develo pment 7829 84.07 81.13
5 Ervironment 75.79 7388 77.30
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DOMAIN SUMMARY BY GENDER
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Fig 3 Domain summary by gender
Table 6 Independent sample t-test for equality of means between male and females

Mo Thematic Area Gender M Mean T df D sigl(2-taild)

A 1] 1753 B2.77

1 Pre - literacy i -6.189 3439 -3.8 0,000
F 1688 85.57
; 1] 1753 gd.74

? Mathematics . -2.459 3439 -1.46 0.014
F 1688 26.20
; Myl 1753 70,34

3 | Mator skill development -1.642 | 3438 -1.88 0.10
F : 1688 7233
. , i 1753 78,29

4 | Social emotional development -7.855 3439 -5.78 0.000
F 1688 84.07
_ M 1753 75.79

5 Enviranment - -4.014 34349 -3.09 .000
F L08R 78.88

* P<0.05 there i3 significant difference between male and female in four Domain ie. Pre-

literacy, Pre-numeracy, Social emotional development and environment but there is no

signilicant ditference between male and [emale in motor skill development.® p= 0.05.

4.4 Domain summary by school type

Table 7 Domain summary by school type

Domain /Thematic Area | Gov Priv Total
1 Pre - Literacy 34.74 B4.51 84.64
2 | Pre- Mumeracy 85.32 B85.62 85.46
3 Motor skills éevalupmem 72.54 69.91 71.32
4 | Socio —emotional development 81.38 80.83 81.13
5 Envirenment 78.37 7493 77.30
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DOMAIN SUMMARY BY SCHOOL TYPE
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Fig 4 Domain summmary by school type
Table E domain summary score by school type

Thematic Area | School Type M Mean T df D sigl2-taild)
Pre- litera | o Aote e 0.38 3439 0.236 0.703
g - Priv 1599 8451 : ' :
hathematics il b i) 0.50 | 3438 0,295 0.617
' Priv 1599 | 8562 | ' ‘
G 1842 2.
Maotor skl develapment s 4 s 2162 | 3439 2.635 0031
Priv 1599 6291
. Gov 1842 8061
Social emotional developmant |- 0.327 | 3439 0.25 0.744
Priv 1589 80.36
; Gov 1842 79.37
Enviranmernt 3 S T 5.762 | 3439 4,434 0.000
Priv 1599 74.93 {

*p>0.05 there is no si gnificant difference between govermment and private school in pre-
literacy ,Pre — numeracy and social emotional development .on the other hand there is a
signilican! difference between government school and private school in motor skill development
and Environment.* p> 0.05,

4.5. Domains and sub task mean score
4.5.1. Pre - Literacy sub task mean scores

As shown table 9 below pre-literacy sub task mean score in expressive language were 92.26%,
Fidel knowlcdge were 88.75% and Receptive language mean score were 72.39%. In the Pre-

literacy domain (84.64%), pupils excelled in Expressive, Fidel knowledge but struggling in
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receptive knowledge. Receplive knowledge particularly low scores, which is concerning because

these are foundational skills of future literacy.

Table 9 pre — literacy sub task mean score

Mo Pre-Literacy | Total (%)
1 Expressive §2.26
2 Fidel knowledge 88.75
3 Receptive 72.39

o Aun_ragn 84..46

@
H
X
[
*
-

cxrprasiies e tnawleas

Fig 5 Pre — literacy sub task mean score
In pre-literacy sub task expressive mean score from government school were 93.995 and

private school was 20.75%. In Fidel knowledge mean score from government school
were 88.14% and privale school is 89.77%. In receptive language mean score from
government school were 72,19% and private school is 73.02%. (See table 10 below)

4.5.1.1. pre - literacy sub task mean score by school Type

Table 10 pre — literacy sub task mean score by school Type

Pre - Literacy | Gov Pri Total

1 Expressive 93.9 90.75 92.32

Fide| knowledge 8814 89.77 BE.55

Receptive 72.19 7302 | 7260
Average 8474 | 8451 84.63 |
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Fig 6 pre — literacy sub task mean score by school Type
In pre-lileracy sub task expressive mean score for male children’s were 90.41% and

female children’s is 94.06%.in Fidel knowledge mean score for male children’s were

#86.31% and lemale children™s is 91.39%. In receptive language mean score for male

&

children's were 71.39% and female children’s is 73.65%. (See table 7 below)

4.5.1.2. pre — literacy sub task mean score by Gender

Table 11 pre — literacy sub task mecan score by Gender

Ma Pre - Literacy M F o Total |
1 Expressive 590.41 94.06 a3 |
. Fidel kn owledge 86.31 91.39 BR.ES
3 Receptive 71.39 73.85 7252

Average 8270 86.36 84.53
.
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I'ig 7 pre — literacy sub task mean score by Gender
4.5.2. Pre— Numeracy sub task mean score
As shown lable 12 below the average means score in mathematical operation were 86.58%,
mathematical measurements were 91.64% and mathematical spatial mean score were 78.14%,
Pupils score 85.46 % on the pre- numeracy domain and closer look at the subtasks within it
shows pupils excelling in mathematical measurement, mathematical operation and struggling in

mathematical spatial,

Table 12 pre - numeracy sub task mean score

Mathematics | Total

1 | mathematical operatian 86.58

| Wathematical measurement 01.64
3 Mathematical spatial & 78.14
Average ' B5.45
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Fig 8 pre — numeracy sub task mean score
In pre-numeracy sub lask mathematical operation mean score for male children’s were

80.08% and female children’s 1s 87.09%.in mathematical measurement mean score for
male children’s were 91.09% and lemale children's is 92.21%. In mathematical spatial
mean score for male children’s were 76.69% and female children’s is 79.59%. (See table
9 balow)

4,5.2.1.  pr¢—numeracy sub task mean score by Gender

Table 13 pre — numeracy sub task mean score by Gender

Mathematics Male Female Tatal
1 Mathematical operation Bo.08 . 87.09 B6.58 |
2 Mathematical measurement 91.0% 592.21 91.65
3 Mathematical spatial 76.69 79.59 7814
hverage 84 .62 B6.29 85.46 |
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Fig 9 pre — numeracy sub task mean score by Gender
In pre-numeracy sub task mathematical operation mean score [rom governmenl school

were 85.52% and private school was 87.64%.in mathematical measurement mean score
from government school were 89.87% and private school was 93 44%. In mathemalical
spatial mean score ffom government school were 82.26% and private school is 74.14%,
{See table 10 below)

4,522, pre— numeracy sub task mean score by School Lype

Table 14 pre — numeracy sub task mcan score by School type

Mo Mathematics Gov Pri Tatal
I Mathematical operation 85,52 87.64 B6.58
2 Mathematical measurement B9.87 93.44 91.65
3 Mathematical spatial B2.26 74.02 78.14
Average 85,82 B85.03 &5.46

|
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pre—numearacy sub task mean scare by School type
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Fig 10 pre — numeracy sub task mean score by School type
4.5.3. Motor skill development subtask mean score

As shown table 15 below the average mean in gross motor skill development were 63.69%, and
tine motor skill development mean score were 78.95%.(71.32%) in motor skill development lest
score comparcd with other task. look at the sub task excelling fine motor skill development but

struggling on gross imotor skill development.

Table 15 Motor skill development sub task mean score

Mo | WIOTER skill development Total
1 Gross Motor Skill 53.68
2 | Fine Motar Skill 78.95

i Average 7132
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Fig 11 Motor skill development sub task mean score
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In motor skill development sub task gross motor skill development mean score for male

children’s were 62.58% and female children’s is 64.89%. In fine motor skill development

mean score for male children’s were 78.1% and female children’s is 79.77%. (See tahle

16 below)
4,53.1.

Motor skill development domain score by Gender

Table 16 Motor skill development domain score by Gender

Mo motor skill development MWale Female | Total
1 | Gross mator skill development {G.M) 62.58 64.89 63.73
2 | Fine motor skill development {F.M) 781 79.77 7203

e Average 70.34 72,33 71.33
Chart Titie
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Fig 12 Motor skill development sub task mean score by Gender
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In motor skill development sub task gross motor skill development mean score from

governmenl school were 66.82% and private school was 60.21%. In fine motor skill

development meun score from government school were 78.23% and private school i3

T9.62%. (See table 17 balow)

4.53.2.  Motor skill development sub task mean score by school type

Table 17 Maotor skill development sub task mean score by school type

| moter skill development Gav Piv ~ Total
Gross motor skill development (G.M) 66.82 G021 63.51
2 | Fine motar skill development (F.M) 78.23 79.62 78.9
| Average 72.52 69.91 71.32
Chatt Titlg

200 72.52 69.91 71.32

B ~FFR— =G 78,9

103
0 =66:82——————60:23———= 63.51
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Fig 13 Motor skill development sub task mean score by school type

|

4.5.4. Socio Emotional development domain score

As shown table 18 below socio emotional development sub task mean score in social

understanding were 79.9 %, social compelency were 78.42%. social self-regulation 73.24% and

soclal well-being mean score were 92.98%.

FPupils scorsd (81.13%) in socio-emotional

development, pupil’s excelled in social well-being but struggling social self -regulation, social

competence and social understanding, Particularly social self -regulation low scores.
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Table [8. Socio Emotional devclopment sub task mean score

No Socio Emotional development domain Total
1 social Understanding 73.89
2 Social Competency 7842
3 Social Self-regulation 73.24
4 | Sodial well-heing 92.98
Average 821.13
SOCIAL

(]

]
]
a0
A
(1]
¥
LUGIE socizl Husial 5ol TR E T Aesaraga
lhagkerszancing G posiny rRgGnEn beag

Fig 14 Socio Emotional development sub task mean score

In socip emolional development sub task social understanding mean score for male
children’s were 76.71% and [cmale children’s is ¥3.19%.In social competency mean
score for male children’s were 74.78% and female children’s is 82.18%. In social self-
regulation mean score for male children’s were 69.47% and female children’s is 77.13%.
In social well-being mean score for male children’s were 92.2% and female children’s is

93,78 %. (See table 19 helow)
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4.5.4.1. Socio Emotional development sub task mean score by
Gender

Table 19 Socio Emotional development sub task mean score by Gender

a7

Socio Emotional devel .

opment sub Male Female Total
- task
1 social Understanding fB.71 83,19 7o.85
_2 Social Competency 7478 82.18 TE.48
3 Social Self-regulation 69,47 77.13 73.3
4 Social well-being 92.2 93.78 92.99
Average F82.29 84.07 81.1%8
Chart Title
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Fig 15 Socio Emotional development sub task mean score by Gender

In social emotional development sub task social understanding mean score [romn

government school were 79.44 % and private school is 79.07%. In social competency

mean score from government school were 79.56% and private school was 75.75%. In

social self-regulation mean score [rom government school were 72.11% and private

school is 73.18%. In social well-being mean score ffom govemment school were 91.33%

and private school i3 93.53%. (See lable 20 below)
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4.5.4.2, Socio Emotional development sub task mean score by

school Typc
Table 20 Socio Emotional development sub task mean score by school Type
| Mo Socio Emotional development sub task Gov Pri Total
1 | social Understanding 79.44 79.07 79.9
s Social Competency 79.56 7575 77.65
3 | Social Self-regulation 211 7318 1265
4 | Social well-being 91.33 93.53 92.43
Average 81.21 8098 a1
:-. |:._'| I- ] | :-\,_',
=0
on - R __-c_‘_"__.ﬂ_-:-::uwd""r"kﬂ-m—.h.uq.;
Lo3 —
N
a Ty T4 TR TR L | TR P ) RIS R S R W R
Linzlarstanding VATE Y rematnn
—a— i =P Ters|
Fig 16 Socio Fmotional development sub task mean score by school Type
d4.6. Overall performance pulp’s by sub city

Table 21 owverall performance children’s mean score by sub city

Mo sub - city Pre - Litarcy Pre- Numercy | Motor skill dev SFCiaI Environment
emotional dev
1 | Yeka 84.86 86.72 67.44 81.22 77
2 | Lernikura 87.44 | 86.14 76.11 30.69 78.45
3 | ledeta 82.77 67.36 77.08 76.19
4 | Addis ketma 86.89 87.77 78.79 81.63 8242
5 | Akaki 84.5 75.5 79.89 76.94
6 ! Kirkose 80.61 67.86 78.12
7 | Arada 81.59 - BAE 80.81 73.54
8 | Bole 84.94 78.54 75.65
9 | Gulele 87.25 8553 80.35
10 | Kalfa 88.67 { 86.66 80.37
11 | Nefaseselke 83.91
i Averge 84 64 77.3

ECUCATIONAL ASSESSMENT TEAM

BY shameil awol 2015 E.C



45

As indicated above table the average scores of children’s from kollfs keranyo with average score
88.67% was relatively better in pre-literacy and ledeta with average score 78% least,
In pre-numeracy gulele (with average scorc 89.2%) was relatively better and kirkose (with
average score 80.59%) least,
In motor skill development Addis ketma relatively betler with average 78.79% and Arada least
{with average score 64.98%).
In social emotional development kolfa keranyo refatively better with average 86.66% and nefase
seleklafto least with average 74 5%
In environment Addis ketma relatively better with average 82.42% and kirkose sub-city least
with average 72.01%.

4.7. 'The significant level of children’s performance in each domain and

sub-city

In the table 22 below the one —way analysis of variance (ANOVA) for pre-literacy performance
across sub-cities revealed the presence of statistically significant mean differences (T po sam =

9741, p=1000)

Table 22 One — way Analysis of variance on Pre-literacy mean score
across sub city

ANOWVA
Sum of Sguaes o’ RAeHn Souare I -
Batwaen Gioupg 31089.338 in 3105.934 .74 000
Weithin Groups 1084577.924 3430 319.148
[uisl 1125767.277 3440

The homogeneous subsets grouping revealed performance in pre-literacy children’s from kolfi
keranyo were relalively better. On the other hand children’s from ledeta performed least than
others (see table 23)

Table 23 One — way Analysis of variance on Pre-literacy mean scorc across

sub cily
Subzer for alnha = 0.05
aub-city node M 1 E 3 4
Ledets 280 TEOG
Kirkoss 280 8061 80,61
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frada | 2s1 _81.99 £81.99
Mefssesalk 320 82.99 3.9
Alzk az0 f4.50 &4.50 . 84.50
! o 360 8486 | &4.868 54.85
Jolz 320 dd.894 &4 .54 84.94
Agdis kelims 280 BE.89 BE.BS i
Gulele 280 . 87.25 87.25
| Lemixura 360 B7.44 B4
| Ko 360 88.67

In the lable 24 below the one —way analysis ol variance [ANOVA) for social emotional

development performance across sub-cities revealed the presence of statistically significant mean

differences(E (o, 3430y= 7.900, p=000).

Table 24 one — way Analysis of variance on Social Emotional
Development mean score across sub city

ANOVA
Jurm of Squarcs cf hean Sousre E i
Betwesn Groups 39075.535 10 3907.554 7.900 00a |
WWathin Grouos 16964 70,253 3430 A54.558 | |
Total o | 1735545.788 3440

The homogeneous subset grouping revealed performance in social emotional development

children’s from kolfakeranyo were relatively better. On the other hand children’s from

Netfaseselklatto sub-city performed least than others (see table 25)

mean score across sub city

Table 25 One — way Analysis of variance on social emotional development

Subsct foralpha = 0.05

5.b-city code M 2 3 4
Mefasesalk 320 74,50

Ladata 280 | 77.08 _ T7.08

Kirkose 280 T8.12 T2

Bl 320 78,54 78.54 |
| Axaki 220 79.84

lzmisura 360 50.69 B0.6Y

Arada 281 80,81 BO.81 ]
Vs 80 B1.22 81.22

Addis ketmsa 280 B1.63 B1.63

EDUCATIONAL ASSESSMENT TEAM

BY shameil awnl

2015 EC



Gulzle

260

83.53

Falia

L]

85.53

86,86
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In the table 26 below the one —way analysis of wvatiance (ANOVA) for pre-numeracy

performance across sub-cities

difterences(F (10, 3430)— 7.817, p=.000).

revealed the

presence of

statistically

Table 26 Onc — way Analysis of variance on Pre — Numeracy mean score

across sub city

ANOVA
~Bum of Sguares df Moan Squsre F Zig)
Betwann Grodps 23483.752 10 2346.375 ey A00
Within Sroucs 1028604227 3430 300176 y o o
Taizgl 1053087.578 3440

signiticant mean

Table 27 below showed five homogeneous sub set groups in which their performance in pre-

numeracy score was significantly different. gulela kelfakeranyve and Addis ketma were highest

performing subset grouping significantly differing from the others. On the other hand, kirkose,

nefasellklalo and ledeta were the least performance subset grouping.

sub city

Table 27 One — way Analysis of variance on Pre-numeracy mean score across

Suzsat for alpns = 0.05

 sub-zity code 2 2 B 2
lsirsnse 280 80.55

MNzlasesal 320 G248 8246

lledata 280 82,77 §2.77 8277

Arada 281 B35 8359 8358 B3.59

Biale 320 8427 84.27 B4 27 84.27

Lamikura G0 BE. 14 B6.14 BE.14 AB. 14

Voka 360 . - . 8672 86.72 B86.72

Akskl 320 BE.VT 8677 | 8677 |
Addis katemna 280 8,77, 817
<olfz 380 ) | Ba70
Gzl 280 89.20
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In the table 28 below the one —way analysis of variance (ANOYA) for Environment performance
across sub-cities revealed the presence of statistically significant mean differences(F (i, a0 =
5.063, p=.000).

Table 28 one — way Analysis of variance on Environment score by sub city

ANOVA
Sum of Squares ! df I Mear Sguars. E: Sie].
| Setwecn Sroups 256115.532 10 2560.553 |  5.063 000
Witmin Groups 1734751.240 3430 505.758
Total _1760356.773] 3440 |

The homogeneous subset grouping revealed performance in Environment children’s from Addis
ketma, kol fakeranyo and gulela were relatively better. On the other hand children’s from kirkose

and Aradasub city performed least than others (see table 29)

Table 29 One — way Analysis of variance on Environment mean score
across sub city
| Subsat for apha = D0S
| 0-city code M | 2 2 2
I ira o - 280 T2.61
ArAiE 281 73.54 73.54
Baole 3201 7EBS 75.65 75685
heissassike 320 | vaae 7818 7618
Lisclata 280 76.19 76.18 76.18|
Akl 320 7E.94 T6.94 76.94 76.894
ek 360 ) Tr.O0 77.00 .00 i7.00
Lemikura 360 ¥8.45 7B45 7845
Gulels 280 80,35 50.35
Kaolia . &eo| 80.a7 80.37
Acldis ketmig 2a0 i . B2.42
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In the table 30 below the one —way analysis of variance (ANOVA) lor Motor skill development

perfommance across  sub-cities revealed the presence of statistically significant mean
differences(F (1o, 2430 = 4.36 1, p=000).

Table 30 one — way Analysis of variance on Motor skill development score by
sub city

ANOVA
Sum of Squares i felasn Sousre F Sin
Bzbwoan Groups 54963.965 10 5496.356 __4.361] 004 |
Withir Grouos - 4323172.391 a430 1260.400
Il 4378136.356 3440

The homogeneous subset grouping revealed performance in motor skill development children’s

from Addis ketma were relatively better. On the other hand children’s from Arada sub city

performed least than others (see table 31)

EDUCATICNAL ASSESSMENT TEAM

Table 31 One — way Analysis of variance on Motor skill development
mean score across sub city

Subsel for alaha = 0.95
feads 281 54.98
Leclgia 280 67.36 6726
st 360 G7.44 G744 ol
mirkioss 280 A= G7.86
Eillels 280 _Fo.O7 .07 F0.arv
Mefasasals 320 T0.81 T0.51 70.81 |
Kaifs A\ J60 2y 7217 7217
Hiig 320 7225 F2.25 7225
Akak 320 75.50 75,50 |
Lemikura a0 AT 76.11
Acitls s2lina 280 7879
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4.8.  Variable related with pupils and their performance
4.8.1. Teachers backeround variables and views

Table 32 School type
Frequsncy Feruenl Valid Perceri | Cumulative Fencent
Wl Goy 123 | 51.7 517 51.7
Friv 115 43.3 48.3 T100.0 |
Tola 28 190.0 |; 100.0

The teachers of sampled schools asked 1o respond to the questionnaires designed about
themselves, the school and their students. As shown in table 33 below about 238 teachers were
participated in the study. Out of them 25% were female and the remaining 2.1% were male. In
table 32 Shown above 51.7 % in government and 48.3 % of them were private school teachers.
Fegarding their experience in table 34 shown below 403 % (79) of them were one to five
vears, 40 3 % (79 were six to len year, 11,73 % (23) were eleven to fitteen years’ experience and
the remaining 7.65 % were (more than filleen years’) experience from the data below well

experienced leachers not sustain on system .
Table 33 Sex

Frequency Parcent Wil Parcan: Curidativa Pacernt
Valid | Mafe 5 21 21 2.1
Female 298 a5.0 95.0 871
| Missing 7 2.8 2.8 100.0
Tetal 238 100,03 1000
Table 34 Teachers Experience
Mo | Teachers Experience I Frequency Percent Rermarl
1 1 =5 year 79 40.30
b 6 - 10 year 79 A40.30)
3 |11 15year 23 11.73
il More than 15 year 15 7.65
Total 196

Teacher’s qualification/profile
On the other hand regarding the qualification of teachers, 3.5 % (%) were grade 10 & 12

complete, 5.7% (13} were 1,3 & 6 month certificate in pre kg, 25.57%(68) were one year
certificate in pre kg ,40.35% (92) were pre-kg diploma 4.82 % (11) were teacher training
institution (TTTY and 135.78% (36) were degree holders in any field such as accounting ,clinical
nurse, marketing management, eleciric cily, engineering, mansgement , fruism management,

computer science, journahsm literature, Ambarie language, English language. civic and ethical
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education. From the above data 24.1% of teachers UN trained and Unskilled in pre - kg teaching
{zee table below 33)

Table 35 Teachers qualification /profile - ]

No Teachers qualification frequency Percent Remark
1 | Grade 10 & 12 complete 3 3._5_

2 | 1,3 & & month certificate 13 3.7

3 | one year certificate 68 29.82

4 | Pre-kg diploma g7 40.35

B 11 4.82

b | Degreein any field 36 15.78

Tatal 228

AT Jag )2 1,0 M [ SRR A i 1 i I
IVELR I

MIENTH CERT EETC AT 13T S
W bFPEA

Majority of teachers 180{75.63%) rcspond school design short lenm training [or tcachers in
school level in differcnt arcas such as teaching aids, lesson plan, how lo manage childe,
classroom management, how (o use play, CPD, active leaming, assessmenl, syllabus ele. And

also school principal facilitate raining [or leachers .onee and two ways in a vear.
Table 36 Short term training

Count
] hd
Yes Mo 35 Total
School type Gow 84 36 3 123
Friv 5] 15 4 115
Tatal 180 31 I F - ||
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' schoal Frequency
Mo Type: | Yes | No.| Tow! Percent Remark
1 Croy L [ a9 114 D T8 %
Syllabus Bei
) Y ldos | 3| 112
2 | teacher guide Gov | 93 |25] 118 831.91%
Priv 10 | 12 12
3| supplementary for teachers Gov | 95 | 37| 122 81.19%
Priv | 95 | 17| 112 -
4 | Student Text Gov | 49 | 69| 118 | 41,529 |2%47% |
| priv_ | 78 |35 | 113 | 69.03% | 30,97% | 55.2%

Teachers trom the sample schools asked about the provision of curriculum materials, As a

consequence, most 218(94.78%) of the teachers responded that they provided a syllabuy for the

subject they were teaching, Nevertheless, 12 (5.23%) of them replied that not provided with the

syllabus for the subject they were leaching. Regarding to the question do you have a teacher’s

guide for the subject you teach? 193(83.91%) and 37(16.08%) of teachers said respectively

Yes'' we had and “"No" we did not have any teacher's guide books. Majority 190 (82.61%) of

the teachers indicated that they were provided with supplementary material for teachers.

However, 44{19.13%) of them responded that they did not have any supplementary materials.

Majority 127(55.2%) of teachers indicated that they were provide wilh students text. However,

104(45.22%) of them responded that they did not have any students text for child development.

EDUCATIONAL ASSESSMENT TEAM

BY shameil awol 2015 E.C



57

provision of curriculum materials

stutkenl
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= 89.28 1
4 75.81 84.05
c 97.32 288
92,37 3 94,8
| 1 2t 240
sane5] B Seesd BT i

Table 38 Is it appropriate preparation of syllables on childe age level

(]|
Ve pariial nol gporepriats rot decided a3 Tatal
School lyps =T 48 | &7 | 14 3 4 123
iy a0 47 13 4 1 115
Total g5 104 77 7 5 | 238

From the above table 38 Majority of teacher (43.7%) 104 kinder garden syllabus partially
appropriate from age level , (39.92%) 95 kinder garden syllabus are appropriate and
(11.34%) 27 respondent not decide wither appropriate or not . and alse majority of

school apply syllabus.
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Table 39 Q.15 Can you apply syllabus
VEs no EE T
S ype Gov 108 51 12 123
Priv 105 o 3 115
Total 210 13 15 238

From data below (98.31%) 234 and (1.68%) 4 of them nol prepare lesson plan in school there for

majority of kinder garden school teachers prepare lesson plan in school.

Table 40 Q.16 ean you prepare lesson

plan
v 3 Total
Sehobllg || Goy 121 2 e 123
A 3 2 115
Total 234 4 537

Table 41 Q 17 Can you support by cluster supervisors, school principal and inbuilt supervision

IEO VES 1o Missing Tolal

1 | cluster supervisor 226 L0 2 238

2 | school principals 209 19 L0 238

3 | inbuilt supervision 230 6 . 2 138
Total 665 35 | 14 ! 714 )
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From the above data (93.14%) 665 teachers support by cluster supervisors , school principals and

inbuilt supervision ,(4.9%) 35 teachers not supported by cluster supervisors , school principals

and inbuilt supervision. from the data majority of teachers supported by cluster supervisors |

school principals and inbuilt supervision in schools,

LTS SUDary 1sors

Schoal principals

| %

[ehuilc supervision

Table 42 QII.23 participation of CPD

Anprane

|
i YEs ) 55 Toa
Soheol typ J Gay 104 11 4 123
Priv T 32 6 115
Iealal 185 43 10 238

From the above data (77.73%) 185 of respondent participate continues professional development

in school and (18.07%) 43 of respondent not participate continues professional development in

school from the data majority of teachers participate continues professional development (CPTY)

in school.

Table 43 QI1.25.4 curriculum follow up by MOE

REE,SUB-CITY AND WORDA,

EDUCATIOMAL ASSESSMENT TEAM

No Always Some times Infreguently Mewer
Freguency % Frequenty % Frequency % Fraguency B

1 MOE 3 13 9 3.8 21 8.8 162 651

2 | REB 10 4.2 28 11.8 66 277 97 40.8

3 | Subcity 22 9.2 71 298 ER 37 33 13.8

4 | Woreda a7 40.3 53] 2.7 40 168 18 76
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i, Table 44 QII1.26 Play
LAl 265
WS i Toal
Foheol ype Zow 122 1 123
Priv 115 d 115
Tata 237 1 238

From the above date (99 58%) 237 of respondents apply teaching learning method trough by playing

Always.
Table 45 Qlll.28which method use in a ¢class
L | Mot
Mo method = S ——
Frequency 4 Frequency
1 story 233 979 3 1.3
2 Group play 231 87.1 2 0.8
3 [ndividual play 212 89.1 18 7.6
4 Role play 176 73.9 42 176 |
] Demonstration 230 966 & 1.7
6 Field trip 121 50.8 105 44.1
7 Ciral report 218 916 - 5.5
8 song/music 234 98.3 2 0.8
g Individual work 218 91.6 g 3.4
10 practice 222 933 g 3.8
11 Flash card/fO=E 8% 127 53.4 BS 35.7
12 Drrowning and painl 233 9789 3 13
13 Culling and pasting 193 g1.1 a6 151
14 | eraft 144 60.5 74 311 |
T S RS S e iR e b B 8 QR s I

From the above data pre-primary leachers use (97.9%) 233 storvtelling,(97.1%) 231 group play,
(82.1%) 212 individual play. (73.9%) 176 role play, (96.6%) 230 demonstration, (91.6%) 218
aral report, (98.3%) 234 song/music,(91.6 %) 218 individual work, (93.3 %) 222 practice, (97.9
%) 233 drawing and paint, (81.1 %) 193 cutting and pasting. (605 %) 144 craft and (21%) 30 Lan
gram. Compared to other teaching methods, the information shows that there is & gap belween

field trip, [ash card and tang ram among those respondents.
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Method of teaching in a class (%)

1i0
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Table 46 Q29 Assessment techniques
No - Assessment technigues frequency | W
| Written test ] 172
2 Observation 3 1.29
3 Interview/oral question 0 0
4 Practical waork 0 0
3 All assessment are used 314 H2.24
0 Only 1st,2nd and 3™ o (186
7 Only 1st T 2ndand 4'0 3 1.29
8 Only st and 3" | 0.43
9 Only 2nd 7 3rd and 4" 9 0.86
10 | Only 2nd and 3" 3 1.29
TOTAL . 232

From the above data teachers evaluate student development and learning progress by (1.72%) 4
only written test,(1.29%) 3 only observation , (0%) only oral questions/interview and (0%) only
practical work. teachers evaluate studenl progress  written test, ohservation and oral
questions/interview ({L.86% ) 2 , (1.29%) 3 written tesl, observation and praciical worl, {0.43%)
1 only written test, and oral questions/interview, (0.86%) 2 observation , oral questions/interview

and practical work,(1.29%) 3 observation and oral questions/interview.
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{(92.24%) 214 teachers evaluate student progress by using written tests. observation of children’s

activities, oral questions; and practical work to measure children’s leaming and development/

progress.
ASSESSMENT TECHNIQUES
100 92,24
an
HE
bl
50
af
30
n ) )
10 L5 1.24% { 0 (.36 1.29 043 4.84 1.29
3 e P — e T A s o A
I = 2 E i & s &
i Ib\«,.'c' _;}UQ P e A E}b‘- bﬂj 2 W N>
3 £ = A & i o o o o
R l__f}r c\_:f- o ‘C\Q’H b‘b b:-lb ﬁ_‘;’b .b‘:’:- 3
& BT G ¥ Y g e e ap
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e
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Table 47 Ql11.31 Can you use teaching aid?
Count
]
il |
yes miaging | Toal
Sohoal lype Gov 122 1 123
[SCW Briv 115 0 115
Toral 237 1 238

From the above data pre-primary teachers (99.58%) 237 use teaching aids and also (90.34%) 215

of respondents prepare teaching aid by local materials in school {improvisations).

Table 48 QII.33 school principal helps to facilitate to prepare

Teaching aide

Count B
G332
YES it [ Total
Sohaol fype Sov 39 10 i 123
Priv a7 0 2 ' 15
1™ Total | 138 g0 10 2 238
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From the data below the relationship between teachers and child in school {100%) 238 teachers
respect children, (99.6 %) 237 empathy (97.9%) 233 help with patient, (100%) 238 take care of,
(9.2 %) 236 children give special love. (98.3%) 234 appreciate, (97.9 %) 233 accept with a
smile, (22,7 %) 54 spank children, (99.2%) 236 understand children’s falling’s, (94.1 %) 224
have a special love tor the profession | (99.6 %) 237 encourage children and (41.2 %) 98 angry
and irritable,

Table 49 Q. 36 Relationship between leachers und pulp’s

Ma | Kindergarten teachers Frequenc{res s Frequenzs %_
1 | Teachers respect children . 238 100

2 | Teachers show ccmpa;nn to chi_lczl;;n_ ;'e- tpathy 237 99.6

3 | Teachers help children with patience ~ 233 97.9 4 1.7
4 | Teachers take care of children 238 100

5 | Teachers show special love to children 236 89.2 1 0.4
& | They appreciate teachers and children 1 234 98.3 2 0.8
7 | Teachers get angry/irritate il o8 41.2 135 56.7
8  Teachers welcome children’s with a smile 233 | 97.9 3 1.3
8 | Teachers beat children 54 223 180 | 758
10 | Teachers understand children’s feelings 236 95,2 2 0.8
11 | Teachers are passionate about their profession 224 | 94.1 1-2 5
12 | Teachers encourage children 237 99.6 |
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From the data below Inpuls needed for learning and teaching in pre-primary schools, the

mformation indicates that there are toy, (81.9 %) 195 play ball in difTerent size,(77.3%) 184

children’s books and newspapers, (99.2%) 236 alphabet and language Mash cards, (86.1%) 205

animal shapes, (98.7%) 235 number flash cards and related materials, (91.6%) 218 toys and

leaming corners, (68.9%) 164 pictures and project materials in the required order, (63.4 %) 151

video/computer, (68.1 %) 162 playground and (65.1%) 155 musical inslruments. Are available

i schools?

Table 50 Q.37 Input in schools

EDUCATIONAL ASSESSMENT TEAM

No Yes Mo
Fraguency 0 Freguency %

1 | Play ball in different size 135 81.9 40 16.8
2 | video/tape/computer 151 63.4 24 35.3
3 | Play ground 162 62.1 74 311
4 | Children's books and news paper 184 77.3 51 214
5 | Musical instrument 155 5.1 81 34
6 | Alphabet and language flash card 236 99.2 2 0.8
7 | Animal shapes 205 56.1 31 13
& | Number flash card 235 98.7 2 0.8
8 | Toys and learning corner 218 916 18 7.6
10 | Pictures and project materials 164 68.9 63 26.5
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Inputs available in school (%)

HiY

The data below shows (65.12%) 155 parents ol the children some times and (33.2 %) 99 always

meel the school teachers about the children’s lewming and developmenl.

Children’s parents and guardian’s about children’s learning and development as well as the daily
sitnation contact by different mechanisms such as communication books, letters, telephone,
meeting and diffcrent types of technology ete, (73.53%) |75 Pre- primary schools involve school
community and hold discussions about the quality of pre-primary education. At least twice a year

most schools perform,

Table 51 QIV.38. School environment
Count = _
iV 38
Alaayse | Some lines | M ever ather Misging Total |
Echool type | Sav 2 | &8 | D 4] 2 123
Friv 47 3La] 1 1 0 16
Total 78 155 1 1 2 238
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Tahle 52 45, Are the school grounds adequate and comfortable for children’s general

activities?
|_ WES Mo |kl
School bypa Gy &4 79 123
| a2 22 115
Tota 137 101 235

&6

From the above data school ground adequate and comfortable for children’s general
activity(57.56%) 137 of school compounds comfortable /safe for student’s general movements
but 101(42.44%) not conferrable [or students. from these data(64.23%) 79tcachersrespond

government school and 19.13% (22) is notl comfort/safe for the development of childe.

Table 52 QV.47 children’s class room is adequate and comfortable for children’s
general activity?

Counl
47
ves | no Miss g Toia
Erhonl hype Sy 56 &3 4 123
ri 91 21 L 3 115
Toxlal 147 84 7 238

From the above data children’s class room is adequate and comfartable for children general
aclivity (61.76%) 147 of respondent class room comfortable but (35.29%) 84 respondents not
comfortable for childes .as compared with private schools (51.21%) 63 of respondent

government schools ¢lass room not comfortable for children’s general activity.
Table 53 QV.48 In school there is a water supply that is suitable for the number

of children.
Count
L6
YEE no RN Taotal
Sohoal tvpe Gov 56 iE] 4 123
| Priv 107 2 115
lola 163 659 G 238

From the above data there is a water supply that is suitable for the number ot children’s in school
(68.49%) 163 of respondent suitable water supply in a school but (28.99%) 69 respondents not
suitable waler in school. as compared with private schools (31.21%) 63 of respondent

governmenl schools there is no water supply that is suitable for the number of children’s.
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Table 54 QV .43 There is gender-separated toilets in the school, which are
proportionate to the number of students?

Count
0,19
Vs i1 Ieliss i Tt
Schaos tvpe Lo kh i 3 123
E'rin 98 13 2 15
Tagl 136 vy 3 238

From the above data there 1s gender-scparated toilets in the school which are proportionate to the
number ol students in school (57.14 %) 136 of respondent there is pender-separated toilets in Lhe
school which are proportionate lo the number of students in a school but (40.77%) 97
respondents there is no gender-separated toilets in the school which are proportionate to the
number of students in school. as compared with private schools (66.7%) 82 of respondent
govermment schools there is no gender-separated toilets in the school which are proportionate to

the number of children’s.
Table 55 QV.50 in the school premises have things that can cause harm to children.

Count
- 2% 50
1 ? _ba Tota
School iype 30y 37 79 7 124
| Priy ] 113 P 115
Totsl a7 182 9 2385

From the above data (80.67%) 192 of respondents’ pre-primary school premises contain
harmful things that cause harm to children or cause discomfort for children’s activities
or cause health problems,
4.8.2. Variable related with principals, representatives Kindergarten
facilitators and vies principals

The schools principals, kinder garden facilitulors, representatives and vies principals were asked
to indicate their views, perceptions and opinions concerning certain factors related to teachers,
schools and children’s.

As indicate in table below conceming sex, (35.71%) of school directors were male and (64.28%)

were [emales. Among participants 13.64 % of them held second degree, 42.21 % of them first

degree, 32.47 % diploma and 10.39 % of them responded certificate. Directors were also asked
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their experience as school directors as resull, majority 44 81 % of them had 1-5 year, 22.73 % had
6-10 years, 16.23 % had 11-15 year and 14,94 % had more than 16 years™ experience,

Table 56 school principals, vise principals, representatives’ and kinder garden facilitators

back ground information

No Variable Numnber of response %
1 | SEX
A Male 33 35.71
B. Female 29 G428
2. | QUALIFICATION
A. 2™ Degree 21 13.64
' B. Degree 65 42.21
C. Diploma 50 32.47
D. Certificate 16 10.39
3 | EXPERIANCE
A, 1-5 years 69 4481 |
B B. 6-10 years 35 22.73
C. 11-15 years 25 16.23
D, More than 16 years 23 1494 |

From the table below school principals and kinder garden facilitators respond 50.52 % of
teachers are trained in kinder garden education and 16.9 % of them are not trained in kinder

garden education.

Table 57 training on pre-primary teachers
I QL5
Yes Mo higsing Tatal |
school fyoe Gow 7h 3 54
Pri 49 . ._ 1 7l
_ Total 124 26 4 54 _J

Principals and facilitators from sample schools asked about the provision of curriculum
materials. As consequence, most 97.4 % of the principals and facililators responded that they

were provided syllabus. Nevertheless, (.63 % of them replied that not provided with the syllabus.
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Begarding to teacher guide 88.96% and 9.1 % of the school principal and facilitalors’ said
respectively “Yes” and “"No' we did not have any teachers guide books. Concerning the
availahility of supplementary materials for teacher’s majority 89.61 % of the school principal
and facilitators’ indicated that they were provided with supplementary material for teachers.
However 7.8 % of them responded that they did not have any supplementary materials for
teachers, On the other hand 57.14 % of respondents’ have provided smident text/practice
materials but 38.31 % of respondents’ not have student text /praciice malerials in school,
Tabhle 58 pravision of curriculum materials according to school principals and kinder

garden facilitators

No variable MNumber of response %o

1. | Provided syllabus

. Yes 150 L, S
b, No | _ .65
2. | Provided teachers guide i
a Yes 137 £8.96
b. No 14 9.1
3. | Provided supplementary material [or teachers
- a Yes - 138 | 8961
b. No 2 it
4. | Provided student text/praclice
a, Yes B3 A7 14
b. No 59 38,31

As shown in the table below, 72.73 % of respondenis said that the curriculum preparcd for pre-primary
level is convenient for leaming and tlecaching, while 22,72 % respondents responded that lcaching for

learning 18 not convenient,
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Table 59 Q1.8 preparation of syllabus J'
- QILE !
L ] Y¥&s5 Moy Migsing Totzl
schocl type IOy &1 2 3 84
pii 51 13 4 7o |
lala 112 : 35 ¥ 154

As shown in the lable below, 38.96 % respondents responded that the preparation of the pre-schoal
syllabus is well prepared according o the age level of the children, 51.95 %, ol respondents said that it is

partially related to the age of the children, 5.84 % of respondents said that it is nol related to the age of the

Table 60 QIl.10 Preparation of syllabus based on age level
o Count
LD
¥ e pactial nat I Mot decids Missing Total
aLA00 tYpE Sove 3 49 P4 2 O a4
Priv_| 29 31 7 0 3 70
ozl G0 E1] 2 2 3 154

As shown in the table helow, 635.58 percent of the respondents stated that they had received training at

the school level during the syllabus, while 32 47 percent of them had not received any traming.
Table 61 QIl.11 Training on syllabus
it - o
QL1
Yoz i Plisning Tota
sohool type Govy 53 30 1 B4
oV 48 20 2 70
Total 101 50 3 154

As shown in the table below, 89.61 percent of the respondents stated that they implement the
pre-primary education curriculum in schools. while 5.84 percent of the respondents stated that

they do not mmplement it n their schools,
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Table 62 QI1.12 Implementation of syllabus ]
| - Count
| [
Yes [ Migsing Total ~
school fvpa _ Gev Tr o 2 54
Priv &1 4 5 70
= Texlal 136 9 [ 154

As indicated in the table below, 99.35 % of pre-primary teachers prepare a daily lesson plan and {1.65 %
do not prepare a daily lesson plan. 9481 % of respondents said that we are supervised by cluster
supervisors and 3.89% ol respondent not supervised by cluster supervisor, 89.61 % of respondents said
that teachers support by school prineipals but 7.79 % ol the respondents said that we were not supervised
by the school principals, 96,10 %t of the respondents said that we did inbuilt supervision, 1,93 % of the
respondents said that we did nol supervise cach other, 74.68 % ol the respondents said thal they
participate in conlinuous professional developmenl program in school | bul 23.37 % of the respondents
said thal they do not participate,

Table 63 Teacher’s activity in school

No Activity Mumber of response Yo
1. Teachers prepare lesson plan
4. ves 153 89.35
h. no | .65
2. Cluster supervisors supervise teachers
A vas 146 94.81
b. no - 6 3.89
3 school principals supervise teachers
4, ¥ES 138 89.61
b. no 12 7.79 -
4. Inbuilt supervision
#, yes 148 96,10
e b, no 3 1,95 ]
5 Teachers participate CFD L o U
4. yes 115 74.68
b. no 36 23.37

EDUCATIONAL ASSESSMENT TEAM BY sharmeil awol 2015 E.C



Er

As shown in the lable below, at ministry of education level {(MOL), 68.18 % of the respondents said that
they have never seen the implementation of the pre-primary curdculuem, 12.34 % said that they have seen
it repeatedly, 3,89 % of the respondents said that they sometimes and 2.59 % of the respondents said that

they always recerve support for the implementation,

Al the regional cducation bureau level, 36.36 % of (the respondents said that we have never been sgen al
REB level, 35896 % of the respondents said that we have been seen maore than once, 12.99 ¢ of the

respondents  said that sometimes and 2.59 % of the respondents said that we always get the

implermentation monitoring support,

At the sub-city education oflfice level, 10.38 % of the respondents said that we have never heen scen at the
sub city educational office level, 31.81 % ol the respondents said that we have been seen more than once,
#6.10 % of the respondents said that sometimes and 7.79 % of the respondents said that they alwavs get

support for the implementation.

At the woreda level ,2.39 % of respondents said that they have never been seen at the woreda level 12.99
% of the respondents said that they have been seen more than once, 27.27 % of the respondents said that

sometimes and 34.54 % of the respondents said thar they always get support for the implementation.

Na Always Some times Infrequeantly Mewver
Frequency . Frequency % Frequency | Frequency
1 | MOE 4 2.5% B 3.89 5 ]
2 |res 4 2,59 12.99 |
3 | subeity 12 16 10.38
4 Waoreda B 4 2.59
Table 64 Q.33 school principal helps to facilitate to prepare
Teaching aide
Count
Ciil.33
yas padtial ot ] missing Toial
Taoial | a4 55 4 1 154

As pointed out above, 61.04% of respondents said that the principals and the school leaders will

meet the financial and resource provision, 35.7 1% of the respondents responded that we partially
meeat the teachers and the remaining 2.359 % of the respondents responded that we do not provide
any support.
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As shown the table below 82.47% of school principals involves school community and hold
discussions about the quality of pre-primary education the remaining of 14.29% of respondent’s

not participate comimumnity,

Table 65 QIV.36 community involvement

Count
I (LR
e [+ IWlissing Taotal
schacl = i S 11 2 B4
Lype Privile L5 11 3 70
1. Tatal | 127 22 5 154 ]

As shown in the table below, 51.95 % of the respondents said that the pre-primary school grounds are
comfortable for the children, while the remaining 46, 1% % of the respondents said that they are not
comfortable. Reparding children's classrooms, 66.23 % of the respondents said that the classrooms are
comfortable, while the remaining 31.81 % of the respondents said that the classrooms are not convenient
for children's peneral activities. Regarding the supply of clean water suitable for the number of children in
the school, 70.77 % of the respondents said that there is sufficient and clean water supply, while the
temaining 24.67 % stated that there is no water supply. Regarding the cleanliness of toilet, 59.0% % of the
respondents said that there are enough loilel rooms for the number of children, while the remaining 39.61
% of the respondents said that there are not cnough 1oilet rooms. 1248 % of the respondents stated that
there are things that can cause harm (o childrendinconvenient for children's movement’health impairment
in the school premiszcs, while 7987 % of the respondents staled that there are no things that can cause
harm o children.

Table 66 school enviromment

No Activity B Number of response ¥
1 School compound
€. ves 40 51.95
- d. no | 71 46.10
Z, Class room
C. ves 102 66.23
d. no 49 _— 3181
3. | Water supply
| C. yes | 109 70.77
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d. no S ) 38 24.67
4. Toilet
C. yes 91 5909
d. no 61 39.61
5 Scheol compound free from harmful things
C. ves 30 1948
d. no 123 e 79.87
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3. CONCLUSIONS AND RECOMMENDATIONS

51.CONCLUSIONS

The administration of MELQO in Addis Ababa provides usc full information for the officials,
cxperts, curriculum developers and poliey mmakers on the status of children’s school readiness
and they can make decisions on how the regional state best ulilived lor effective delivery of
quality of pre-primary education available, In addition, it 1s also useful for monitoring the whale
system of pre- primary education by helping educational leaders and teachers to direct their
efforts towards more focused on leamning and development of children’s. Moreover, it makes all
stakeholders (leachers, parents, educational leaders and institutions) accountable to their jobs and
aware of the status of the children’s learning and development setting a realistic target of
educational achievement. Hence the data analyses and findings of the study lead to draw the

following conclusions.

Over all children’s have not mastered school readiness skill as outlined in the pre-primary

curriculim.

Children’s in Addis Ababa showed particularly low performance on motor skill development and
cnvirommenl competencies, though some promise is shown in the relatvely higher perfomance

On pre-numeracy, pre-literacy and social emotional well-being respectively.

Among five thematic areus pre-numeracy (85.406%) was comparatively the highest of all

domains, however children’s in motor skill development (71.32%) was the least of all.

Reparding sex girl's perfonnance was significantly better than boy's performance in four

thematic areas. But in motor skill development boys and girls have no significant difference.

When we look at government pre-primary schools fram the paint of view of private schools, the
data shows that there is no significant difference in the three thematic arcas of pre-numeracy,
pre-literacy and social emotional well-being in the two educational institutions, But in the two
thematic areas such as motor skill development and environment the government schools are

better than the private school,

Regarding the achievement of sub-cities across the domains/thematic areas children’s from
kolfakeranyo in pre-literacy (88.67%) and social emotional well-being (86.66%) as well as
gulela in pre — numeracy (89.2%), Addisketma in motor skill development (78.79%) and
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environment (§2.42%) performed better. On the contrary, students from ledeta in pre-literacy

(78%), Arada in motor skill development (64.98%), nelasclklafo in Social emotional well-being

(74.5%) as well as kirkose in pre-numeracy (80.59%) and Environment (72.61%) had the lowest

performance relatively.

Teacher’s attitude, training and support

(24.1%) of teachers un irained and un skilled such as grade 10 and |2 complete first

degree in any filed such as secretarial science, accounting . nurse, economics, marketing
management, ¢leciric city, engineering , management , heritage study |, compuler science.
Journalism , literature, Ambharic language. English language, civic and ethical education.

School principal facilitate short term training in school for teachers (o improve

professions once and twice in a year. Training on teaching aids, lesson plan, how to
manage childe, classroom management, how to use play, CPD, active leaming,
assessment, syllabus ete.

Teachers supervise by cluster supervisors (requently, school principals, and inbuile

SUPErVISIOLN,

TT.7 % of Teachers participate CPD.

Teaching and learning materials

In school provide teaching materials
94.78 %, 83.91 % and 81.19 % of teachers Syllabus, teacher guide, and
supplementary material for teachers available in schools but 58.47 % of teachers there
is no sufficient text for students in government school.

Majority (43.6 %) of teacher stated that the pre-primary syllabus is partially and

40.02 % of teachers are related to the age of the students.
98.31 % of teachers stated that teachers prepare lesson plan.

Pedagogy

99.58 % of pre-primary school teachers apply the teaching learning method
through play.

Most pre-primary teachers use storytelling, group play, individual play, role play,
demonstration, oral report, song/music, individual work, practice, drawing and

paint, cutting and pasting, craft and tan gram.
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Compared to other teaching methods, the information shows that there is a gap
between field trip, flash card and tangrama mong those respondents.

92.24 % of teachers use written tests, obscrvation of children’s aclivilies, oral questions,
and practical assessments to measure children’s leaming and development/progress.

99,58 % of the teachers use teaching aid properly in the ¢lass room, but 60.16 % of

rovernment schools principals partial ful(ill inputs and financial to produce teachine aid.

90.34 % of pre-primary school leachers have the habit of making and using teaching aid

with west materials.improvisalions/
pre-primary teachers respect children (100%), cmpathy (99.6%) help with patient(97.9%%), take

care off 100%), childien give special love (99.2%), appreciale (98.3%). accepl with a
smile97.9%), spank children{22,7%), understand children’s feeling’s(99.2%), have a special love
for the prolession{94.1%) and encourage children{99.6%), but 41.2% of teachers, children show

angry and itcitable,

Inpuls needed for learning and teaching in pre-primary schouls, the information indicates that
there are loys, play ball in different size(81.9%), children’s books and newspapers{77.3%),
alphabel and lanpuape flash cards{99.294), animal shapes(86.1%4), number flash cards (98.7%)
and related materials, toys and learning corners(91.6%), pictures and project(68.9%) materials in

the required order. In some ways, the information indicates thal video/computer {35.3%),

plaveround (31.1%) and musical instruments (34%) are not available at the required level in

schools.

Child parents® and community participation

Children’s parents and guardian's about children’s learning and development as well as the daily
situation contact by different mechanisms such as communication books, letters, telephone,

meeting and different ypes of technolopy etc, but 6512 % of the parents of the children

sometimes meet the school leachers aboul the children’s leamning and development.

7353 % of Pre- primary schools involve school communily and hold discussions ghout the

quality of pre-primary education. Ar least twice a year,

Infrastructure

37.50 %o of pre-primary school groundy are adequate and comtortable for children’s genaral
activities, compared for private school 64,23 % of government pre-primary school srounds are

oot suitable for children.

61.76 % of pre-primary school class rooms are adequate and comlorable for children’s general

activily. Compared for private schoal 51.21 % of the classrooms of povernment schools are ool

conducive {or the general movement of children,
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- BR49 % pre-primary schools have adequate and clean waler supply for the number of children.

Compared to private schools, 51.21 % government schools do nol have adequale and ¢lean water
supply for the number of children,
- 5714 % pre-primary schools have clean, gender-separated toilets commensurate with the number

of students, Compared to private schools, 6.7 % povernment schools do not have clean, gender-

separated todlets commensurate with the number of students.

RO.67 % of pre-primary School compounds internally and their surrounding are ool free of things

that affect children's health and safety.

5.2. Recommendation
In light of this study, what actions can be taken 1o improve qualily and outcomes for children’s?
Below are recommendations highlighting ways in which efforts can now be enhanced 1o improve pre-
primary quality and pre-primary learning oulcomes lo wnprove children’s suceess carly o oschool and
heyomd?

- Im school
Pre-primary school tcachers, principals, supervisors and educational experts should design a
strategy that will help children to improve their motor skill development and the observed gap in
interacting with their enviromment,

- portfolio
Develop an information exchange system as city that will allow teaching to understand the
child’s general learning and development status/progress of pre-primary schools, especially the
child’s character, development level, and prepara the gap for future formal education.

- Teachers
To make the teachers who are not trained in the field and do not have the appropriate educational
preparation in the pre-primary education system to acquire basic knowledge and skills through
shorl tenn training. They should work with higher education in situations to meet the lack of
traincd teachers and educational preparation in the sector,
The 21 century can set up a training center to become competent, it should also sel up a training
cenler for teachers with onsite training.

- Curriculum
The curriculum should be adapted to the city’s situation and the children’s level of age and there

should be prepared 1eachers and student’s text for the children to practice,
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The proper implementation of the programs prepared by Addis Ababa education bureau,
continuous monitoring, support and measures should be taken.
Addis Ababa City Administration Education Bureau should solve the problems of resources,
finance and separation from regular education in the government pre-primary schools, In
addition, ecducational institutions should be allowed to have independent budgets and
administration systeim.

- Infrastructure
Pre-primary school grounds, class rooms should be made comforiable, interesting and attractive
for the children to feel safe, in addition. they should be provided with enough clean water
according to the number of children and gender separated toilets should be built.

They need to work with other stakeholders to ensure that the campus is free from harmful issues

that harm children.
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